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CHAPTER I 
THE PROBLEM 
I "Let every sluice of knowledge be opened and set I 1 ! aflowing." 
I This statement, made eighteen years ago, is probably 
I 
I 
11 more important today than ever before. It has unusual implica-
l! tions for the teacher of the Language Arts whose stock-in-trade 
.
1
 is the teaching of reading, writing, speaking, and listening. 
1The Language Arts teacher is concerned with language as a II 
! medium of communication--pupils communicating their thoughts, 
I j wishes, observations, to others and, in turn, receiving com-
l munications from words they hear and read. Whatever instrument 
l he uses; whether he be teaching a group of very young children 
! to read, or an older class to write short compositions; whether 
II he assign fables or Shakespearian drama, a magazine short story 
IJ or a chapter from Paine--the English teacher is involved with 
'I II 
1
1 the teaching of languages: with words. 
,I 
,, 
1 How can every sluice of knowledge be opened and set 
2 
aflowing? LeBrant suggests six different ways: 
I 1 
1 Sir John Adams, The Teacher's Many Parts. Los Angeles 
I 
I I Ivan Deach, Jr. PublishingiCompany, l932, pp. 227-240. 
,II 2Loy4LeBr_ant" "Th~ Words They Know," The English --=====#i1=No~ember ~ 1~ 4 ,_EP_~~-4ts0 .____ _ ___ _ 
Journa]l 
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1. We can extend vocabulary by providing a wealth 
of rich experiences: trips, hand work, discussion, 
reading. The teacher can make sure that words are 
related to things seen. A trip to a hospital netted 
one class 98 new words, important and interesting. 
2. We can bring into the classroom more personal 
writing, and more talk about personal experiences, 
introducing thereby the vocabulary which eludes us, 
but which needs better understanding and use. 
3. We can take time to expand meaning. It is 
natural and normal to hear a word in one connection 
and to assume that it has one function only. It may 
be more profitable to explore the possibilities of a 
few words than to gain formal, partial meaning 
through defining many. 
4. We can teach students to learn meanings from 
context. This is the natural way. Children learn to 
talk through hearing words in context, deriving mean-
ing from the situation (other words used, speaker's 
tone, objects present, actions which accompany the 
words.) The dictionary may help, but the students 
should know that he first looks to the context. 
5. We can help students judge meanings of words 
by those previously known. Advise them to look a 
second time for familiar parts and then to do some 
good guessing. Sometimes we do this by the root, 
prefix, suffix method. These procedures should be 
examined here. 
6. We undoubtedly can teach our students some-
thing about the nature of symbols. They can learn 
that high level abstractions must be used carefully. 
We can let them see how general terms (abstractions, 
if you prefer) like "man," "dog," "chinese," "poet," 
"war," etc., cover differences as well as likenesses. 
They will become cautious about saying that all poets 
do this or that, all girls are alike in nature, all 
Negroes carefree, all Russians Communists, all Eng-
lish lacking in humor. They will instead say, per-
haps, that a certain Englishman says this or that, 
reserving for all Englishmen the generalization that 
they belong or once belonged to some part of the 
Empire. 
2 
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1! becoming aware that the individual learns first through his il 
il sensory channels and that, such learning is usually the most 
I
ll natural and consequently the easiest. When the pupil sees, 
II hears, touches, tastes, and smells, his experiences are direct, 
II  concrete, and more or .less permanent. It is logical to assume 
i that the greater the number and variety of these experiences, 
I the better able the pupil will be to comprehend and interpret 
I 
other new ideas as they are presented to him later. All of 
II j1 this means that the school must furnish as many opportunities 
1
1 as possible for direct sensing in order to widen the pupil's 
ll environment. Dewey3 states: 
ij 
/j 
II 
The function of the school is to stimulate 
personal and social growth ••• We must think of 
learning as much more than the accumulation of 
facts ••• Our goal is to develop thinking, respond-
ing persons ••• Learning, to be vitalized, should 
be based on real situations in classroom, community 
and world. Opportunities should be present which 
will enable the child to experience, at his level 
of maturity, the meaning of the social ideas and 
values inherent in our democratic way of life. 
Formal education must not only contribute very def-
initely to wholesome social living but contribute in suffic-
ient quantity to represent a good investment of the funds 
expended for it. Increasingly, the community is insisting 
that the school train the pupil to understand societal 
3John Dewey, Democracl and Education, The Macmillan 
Company, New York, 1930, pp. O=sf; 416-417; 197-198. 
I 
I 
I 
I 
I. 
I 
4 
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I relationships, appreciate his own responsibility, and dis-
I charge that responsibility in at least a somewhat creditable 
I! fashion. Modern society recognizes that successful training 
li is concerned with the physical, social, spiritual, and voca-
l 
! tional phases of life as well as with the mental. To the 
I i community the wholesome and contributing citizen and not 
I 
II the scholar, the valedictorians, or the honor student, is the 
j1 earmark of successful schooling. In short, modern society is 
II demanding a functioning schooi, a school with more justifiable 
i objectives, more pertinent and relevant materials, and greater 
I 
efficiency in general instructional procedures.4 
1: Textbooks cannot be used as a substitute for learning 
I! through real situations. They usually ~provide highly com-
1 . 
!' pressed experience in symbolic form before the reader has had 
II II the underlying concrete experience on which the symbolism is 
! 
i 
iJ based ••• Textbooks of the future will have to provide exper-
j1 ience as well as symbolism. ~5 
I 
:1 --------
'1 4william Heard Kilpatrick's '!Education for a Changing ~~ Civilization" (The Macmillan Company, New York, 1927) is 
still a very pertinent reference to this discussion. The 
1first of the three lectures considers the industrial, tech-
! nological, economic, and social changes, that have occurred, 
the second shows the implications of these for education, 
and the third lecture points out what the schools have 
already accomplished in adopting themselves to these changes. 
~~ 5Edgar Dale, Audio-Visual Methods in Teaching, Dryden 
II Press, New York, 1949, p. 528. -
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i! Psychologists have found the traditional lecture-
. q 
:; recitation method of instruction to be inadequate in many 
!respects. The worst single product is "verbalism," the use 
1
of words without knowledge of their meanings. Kingsley6 
I
I 
j stated: 
II 
I 
I 
,' 
·I I. 
All too frequently the student, unable to under-
stand what he reads and faced with a test or reci-
tation, proceeds to memorize statements from the 
textbook in order to have something to present to 
the teacher. He then reproduces words or passages 
he does not comprehend. This educational evil is 
fostered by bookish t~aching, by asking questions 
framed in the language of the textbook, by accept-
ing as answers words lifted from the book, by 
assigning material to be memorized without first 
seeing that the pupil understands it, and by fail-
ure to relate the material to the child's own 
experience. 
The hypothesis that verbalism results from abstractions 
l based on inadequate concrete experience is advanced by Hoban, 
!Hoban and Zisman.7 They state that the obyious unraveling of 
1 the mystery lies "in the introductio!l of concrete teaching 
:material as the basis of experience out of which may develop 
Jthe meaningful generalizations and insights." 
II An adequate collection of aids offers meaningful, chal-
,1 
1/ lenging material in all areas, arouses and develops intense 
fl and beneficial interest and in this way motivates the pupil's 
!I learning. The pupil identifies himself with events 
I 
·1----...... -----
' 6Howard L. Kingsley, The Nature and Conditions of 
j1 Learning, Prentice-Hall, Inc.-;--N"ew York,--r946, p. 344. 
,I 7 11 Charles Hoban, Charles Hoban, Jr., and S. Zisman, 
:\ visualizing The Curriculum, Dryden Press, Inc., New York, 1937, 
,I p. 21. 
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il 
~~ associated with the world of adults helps him achieve secur-
i! ity and growth in social maturity. These aids will aid the 
II 
i/ student to control his environment and to counteract super-
/! 
I' 
j stition. 
I 
I World War II has brought about many changes in bound-
il lj aries, and in economic and social conditions. In Mexico, a 
Ji new volcano has become active, while in the Pacific a group 
II li of Swedish scientists set out on a barge to determine how 
II 
1 the Peruvian Indians in centuries past could have reached the 
J islands of Polynesia. These, and many other pertinent facts, 
l! may not be found in the textbooks now in use in most class-
1 rooms. 
I Many new and up-to-date books now in the process of 
II -
Jl being published are greatly needed and will fulfill many of 
I 
our immediate needs, but there will always be a need for 
additional materials to enrich the content of these textbooks 
:! thereby enriching the content of composition courses. Some 
II 
l1 
'l of these sources of information are the radio, special news-
,1 
IJ papers, strip-films, recordings, booklets, diagrams, placards, 
lposters and magazines. 
I Numerous children of low intelligence have been sub-
I 
i! jected too long to textbooks written for pupils of or above 
!average ability.8 As a result, they are so confused and 
,, _______ _ 
II 
____ JI 
II 
1\ 
II 
I' 
I 
8Dale, op. cit., p. 54. 
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I 
li 
\: discouraged that they are labeled failures. Hating school, 
li 
11 they seek a way out by resorting to truancy and getting into 
II 
1
• mischief, thereby adding to our problem of juvenile delin-
11 
!! quency. 
Perhaps there will be a day when the curricular of our li 
1
1 
public schools will fully meet the needs of slow learners. ii 
t' 
!. In such a curriculum multi-sensory aids play a vital part as il 
ij individual pupil interests and abilities require a variety of 
I 
,1 materials of differing grade levels • 
. , 
I 
,I 
!' 
There have been many minor and numerous experiments in 
,I the field of visual training during the past twenty-five years. 
II 
i! 
,j The majority of these have been reviewed in various issues 
I 
I of the Educational Screen and some have been published in 
i book form. The list9 of investigators includes, among others, 
I the names of those of high reputation in the field of educa-
1
1 tional research, such as Freeman, Judd, Wood, McClusky, 
Arnspiger, Stoddard, Knowlton, Tilton, Rulon, Weber, Dale, 
I 
II I. 
Lewin, Hoban, and Charters. AlllO of the aforenamed exper-
imenters have indicated a very favorable advantage for the 
application of visual-sensory aids to instruction. 
Researchll has yielded the following information: 
li ------,.---
1 9Ellsworth C. Dent, The Audio-Visual Handbook, Society 
, for Visual Education, Inc., ITnrcago, 1946, p. 24. 
I 
II 10Loc. cit. 
! 
, llHarry C. McKown and Alvin B. Roberts, Audio-Visual 
: Aids to Instruction, McGraw-Hill Book Company, Inc., New York, 
: pp. 50-68. 
I 
I 
Ill 
I 
I 
I 
8 
----·-
1\ 
II 
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1. The relative effectiveness of different 
methods of presenting material depends upon the 
I' 9 
t ------- = --- --
11 
type of instruction, familiarity of the teacher with 
the means of instruction, and the pupils' previous 
experience with the topic under consideration. 
2. Each form of multi-sensory instruction, has 
its peculiar advantages; circumstances dictate which 
form is most effective in a given situation. 
3. Multi-sensory aids facilitate learning and con-
tribute to a greater degree of retention. 
4. The teacher is of prime importance when consid-
ering multi-sensory aids. 
5. The teacher must encourage initiative and in-
tellectual activity regarding the sensory aids in 
order to combat the tendency toward passivity on the 
part of the students. 
The Expanding Role of Educationl2 gives three major 
categories of instructional approach: 
First, there is direct learning through experience, 
involving immediate sensory contacts with reality. 
Second, there is vicarious learning through audio-
visual material, involving mechanical reproduction 
of reality ••• Third, there is vicarious learning 
through words, or abstract symbols of reality. 
The first of these three instructional approaches, 
direct learning through experience, is the most important. 
Vicarious learning through audio-visual material supplements 
direct learning through experience or serves as a substitute 
only when the first is not present. Hatfieldl3 said: 
I 
li 
I 
I 
I, 
!i I· 
.I 
12The Expanding Role of Education--Twenty-Sixth Year-
book, American AssociatrOn-of School Administrators, 1948, 
p. l95. ~ 13w. Wilbur Hatfield and others, An Experienced Curric-
ulum in En lish. A Report of the Curriculum Commission of . ~ N~C. ~. ~., D7Appleton-=century Co.,~~ _:o~k,l?35~pp:Tl2- ) 
I 
.
1 
10 
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enthusiasms, moving daily through a world of infin-
itely varied stimuli to all his senses ••• these sen~ 
sory experiences are his materials, the things he 
should talk and write about ••• The degree to which 
people react keenly and adequately to stimuli de-
I 
I 
pends in part upon their inherent sensory equipment. 
But it depends also, on their reactions. Such an 
interest can be aroused by a variety of teaching 
devices. 
I However, there seems to be a certain hesitancy on the 
1! part of teachers to use audio-visual material in their teach-
I 
1
;
1 
ing. 
duction to the Radio and English Teaching: 
Max Herzbergl4 expressed their timidity in the intro-
I 
I 
II 
II 
li 
I 
I! 
I' 
1: 
I 
I 
As they glance around them at our dubious millen-
iurn of machinery, thoughtful teachers no doubt feel 
that teaching can be mechanical enough, unfortunately, 
without machines as an accomplice. 
The term, "multi-sensory aids," meaning all devices in 
the second instructional approach, is comparatively new, but 
the use of such aids is neither new nor revolutionary. For 
I I example, Fern and Robbinsl5 states: 
:j 
!i 
,i 
,! 
Pictures have been the keystone in the bridge 
of learning since the days when a beetle-like brewed 
caveman traced crude figures in the sand to help a 
son understand the four-footed dangers that prowled 
the forests. 
!I 
II -----------
11 14Max Herzberg, .Radio and English Teaching Experiences, 
I Problems and Procedures, D. Appleton:Century Co.,lNew York, 
1941, p. r.-
l5George H. Fern, Edward Robbins, Teaching with Films, 
Bruce Publishing Company, Milwaukee, 1947, p. 1. ----
I 
I 
II 
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1• 
1! since instruction began: 
I 
II ll 
II 
Resourceful teachers always have used learning 
aids to make their instruction more interesting, 
vivid, and more effective. They and their pupils 
have brought things from home, the out of doors, 
the stores, the farm, and the . factory.l6 
In her thesis "A Study of the Sources Used to Provide 
1 
Content for Written Composition in Grade Ten in Massachusetts 
j
1 
Public Schools, 11 Curran17 wrote: 
I 
I 
,, 
II 
d 
II 
.I 
I 
I 
" 
The English teacher should acquaint a student 
with his environment, find new interests as well 
as expand existing ones, enlarge the student's cul-
tural background, draw upon his knowledge, skills, 
beliefs, and emotions, and place less emphasis on 
mere form and mechanics of expression. 
Research indicates there are some who believe teachers 
' have not been training students ~dequately. Thayer18 of 
'I j Bowdoin College, after conducting a four-year study of army 
I, and navy students at one hundred and twelve colleges during 
I 
!, the war, made the statement: 
/' 
1~.1 i E The preparat on of students in nglish falling 
!I so short that it is jeopardizing their own educa-
1 
tion and the development of society itsel f. 
d-----
1! l6The Expanding Role of Education, op. c i t., p. 195. 
I 11 
I 
II r--.:: --
1 
I 
I 
I 
.I 
I 17Mary Elizabeth Curran, '1A Study of the Sources Used to 
I Provide Content for Written Composition in Grade Ten in Massa-chusetts Schools," Unpublished Ed. M. Thesis, B. U. School of 
1 Education, Boston, Mass., 1949. 
I 1s Virginia Rowland, "The Importance of English," The 
·I English Journal, XXXVII (December, 1949), p. 540 • . 
1/ I! 
II 
II 
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I 19 I 
J Smith, after making a survey of English Composition 
I 
,, 
11 classes in both junior and senior high schools, said: 
il il 
1: 
I 
il !I 
I 
il 
II 
II 
I; 
For days at a time one may accompany a principal 
from composition class to composition class in his 
building only to discover that each in its turn is 
"having grammar" or "doing punctuation exercises 
today" ••. whatever the cause, one is compelled to ad-
mit that the opportunity for expression of ideas in 
composition classes today is decidedly limited. 
20 A writer of several successful books told Dakin, 
author of How to Teach High School English, that "nothing he 
1
/ had studied in his composition classes, either in high 
II school or college, had aided in the least in the writing 
!i 
:1 which had played such an important part in his adult life," J 
I! i although Miss Dakin hastened to say she believed he had \ 
learned more than he was aware of, she stated: "Now if this 
is true, we cannot justify our composition courses, for what-
ever we teach should have a bearing on human needs. 
21 Mirieless, wrote: 
I' 
Jl When one considers the great bulk of composition 
II teaching carried on in our high schools today, it 
I
! is not the excellence of the writing nor yet the 
zealous prevision by the teacher that impresses one. 
i1 -------
19Dora V. Smith, Instruction in English, Bulletin #17, 
National Survey of Education, Monograpn #20, u. s. Printing 
Office, Washington, D. C., 1933, p. 23. 
20 Dorothy Dakin, How to Teach High School English, D. c 
Heath and Co., Boston, 1944; p. 144. II 
jl 
,J 
1 ture, 
21Lucia B. Mirrieless, Teaching Composition and Litera-
Harcourt, Brace and Co., New York, 1948, pp. 294-5. 
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1
1 teachers and pupils with matters of form rather than ,.
1 
1 with worth-while contents, are not the exception--
]: with outstanding exceptions--the rule. ~~ 
lj One more example of the general discontent with the 11 
I !i 
II manner in which written composition is bein;
2
taught today is ] 
J: found in the article, "Sit Down and Write." The writer says 
,, 
11 that when he; a college professor, hears of composition 
I' courses "dominated by workbooks, completion tests, and other 
1~ miscellaneous busy-work beloved of the educational master-
'\ mind, he is moved to offer a mild suggestion: that the way 
11 to learn to write, or to speak is to write and speak." 
I· 
1: 
II,· it is only part of the answer to the apparent problem of find-
However practical and praiseworthy this advice sounds, 
1· ing means to improve the quality 
1/ tion. Nurnberg23 stated: 
of written and oral composi-
•! 
I 
Too often we assume that young minds are teeming 
with i deas that they are eager to write. We do not 
even bother to say, "Get on your mark. Get set. Go." 
We present them with a list of topics and say "Go." 
And then we expect the young idea to shoot. For 
young ideas to shoot, ground has to be plowed up. 
Seeds have to be planted. The sun must shine. 
i ------------
1 22 
I
. GeorgeS. Wycoff, "The Object of Freshmen Composition," 
. College English, March, 1949, p. 320. 
J, 23 
1: Maxwell Nurnberg, "Improving High-School Composition," 
1 The English Journal, XXXII (May, 1947), p. 244. 
'I 
I: 
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1 
I 
,I 
I 
I, 
il 
-,l ____ -
' 
11 Agreement with Miss Curran is established in that it 
'I is with this specific phase of the problem, the planting, the 
] cultivating, the nurturing of material for written composition 
! that this paper is concerned. 
I 24 ! Seeley defines composition as "the art and product 
d of arranging, relating, organizing, and rebuilding materials 
I~ already possessed or purposefully sought and secured." II 
jl 
I 
Major difficulties facing the teacher of oral and 
I, written communication are: Where to turn to obtain these 
I 
materials for developing observation, and interpretation of 
!1 life, how to supply experience, how to avoid verbalism, and 
I' 
:! how to make a wise choice of these materials. 
li 
II 
1: Al l aids, devices, and schemes that will provide stu-
J• 
:I dents with ideas for writing should be used. It is not, in 
,, 
the opinion of the writer, the aid or the classification of 
and the abundance of research concerning specific aspects of 
the teaching. 
i 
I -------------
·! 
I 24 Howard F. Seeley, On Teaching English, The American 
1 Book Company, New York, 1933-,-p. 225. 
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"lack of interest in 
·1 English is a large cause of failure, among boys especially ••• 
:' 
i· 
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·: For example, Smith states: 
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I I 
II I 
li! It may be that topics about which they are asked to write or I 
talk about are artificial." 
I! 
26 Lyman writes: "pupils who have no interest in the 
I 
:1 writing of descriptions and other artistic forms find such 
work extremely distasteful, not because they have nothing to 
I 
1 say but because they are more logically minded than artis-
!j 
II 
[I 
I 
i 
II 
)) 
II 
II 
I, 
•I 
tically minded." 
27 
In relation to Lyman '"s comment, Durrell states: 
"the need for motivation of the language-arts program and the 
specific motivation needs of individual pupils within a class 
must be a matter of first concern to the teacher in building 
a language-arts program." 
In this study we intend to assemble and examine as 
11 many non-projected materials as possible that may be used to 
I provide the content for oral and written communication. 
Differences in English," 
Society for the Study 
Company,~oomington, I
J 
25Dora V. Smith, "Diagnosis of 
Thirty-fourth Yearbook of the National li of Education, Public Scnoor-P"ublishing 
li !Tlinois ;
6 
l935, pp. 229-267. 
' Rollo L. Lyman, "The Enrichment of the English 
1
1
: Curriculum," Supplementary Educational Monographic, University 
_, of Chicago, 1932, p. 70. 
I 27 ii Donald D. Durrell, "Carrying for Individual and Group 
11 Needs," The Forty-third Yearbook, Part II: Teaching Language 
·I!. in the Eieiiientary School, Departme'iit()f~ducation, University 
d 
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I 
I 
II 
I 
li 
I 
Of Chicago, Chicago, Illinois, 1944, p. 103. 
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The annotations are intended to give the reader some I, 
1
11 idea of the nature of the material so that he can determine 
I, whether or not it would be usuable in his classroom situation. 
I! 
11 
The value of these materials, then, is relative. 
1 It is the hope of the writer that this study and, the 
I 
: bibliography will inspire many classroom teachers to begin 
I 
' jl and to continue collecting a file of additional classroom 
1
i material. 
To those systems having an audio-visual program it is 
II hoped that this study will aid in their evaluation and 
' 
II 
assembling of future materials. Such collections, if used 
properly, will pay dividends in classroom interest and under-
standing and should make more worthwhile the learning exper-
ience of the school. 
Scope of the study. This study is concerned with 
1! booklets, charts, exhibits, maps, models, pictures, posters, 
II I; and radio aids which contribute to the enrichment of English 
II courses in junior and senior high school. Four most important 
I' ll modes of presentations have been excluded from the thesis. 
[I The blackboard, despite the fact that it is now standard 
.I equipment in all schools, few attempts have been made to 
I 
·II teach the teachers how to use it. There is need for a study 
I solely on the blackboard as a teaching device. The school 
il 
II journey or field trip has been eliminated because its success 
!, 
is largely dependent upon the physical facilities available 
II 
I 
I 
I 
I 
16 
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'· in a particular vicinity. 
I 
r 
\\ l 'l 
II 
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Treatment of the bulletin board has 
'1 
I 
I. 
I' 
II 
II 
j! 
also been excluded because like the blackboard, the bulletin 
board needs speciric study. The stereograph has not been in- I 
eluded because it is an individual teaching device. It may, how-
ever, be adapted to group study in the rorm or the rilmstrip or I 
I 2" x 2" slide. An explanation of the problems involved in its 
1! use is beyond the scope of this paper. 
; 
I' 
i· I Limitations of the study. The list of aids in this 
II 
1· thesis is without question incomplete, but it can serve a 
11 worthy purpose for the English teacher who is aware of the 
II 
I! need of employing various methods of presentation. 
[: This study is not concerned with providing teachers 
1\ with ready-made, set methods of using aids, but rather to 
1 assemble, to indicate the source of some aids, and to assist 
I 
!i :::::::: ~: ::::::p::gt::e::d:w:v::~::::o::: n:: :::•v::::d use 
II or aids. 
I The best means of evaluating any teaching device is to 
1 
measure the learning which results from its use. The evalua-
1
1 tions in this study would be far more meaningful if they had 
I~ been obtained in such a way, but the diUiculty or locating 
11 sufficient teachers and of securing sufficient numbers of aids 
1: rendered the procedure impractical. It is desires, however, 
1 that this thesis will encourage teachers to procure aids avail-
! il able, and to evaluate aids themselves. 
I' 
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CHAPTER II 
RESEARCH RELATED TO THE PROBLEM 
I 
i 
I 
lj The use of visual aids in teaching is by no means a 
l1 new idea or modern technique. 
II 
'I 
!I 
il 
,, 
'I II 
Aids of this typ~ have been 
used throughout educat1:onal history' 1 but not by all teachers. .J 
English communication has no content of its own. It permeates 11 
/ all instruction. Visual aids merely present materials--know- I 
I 
·I j, 
'I 
II 
II 
1[ 
!I 
II 
II 
!I 
I 
II 
ledge, concepts, and ideas--in literature, mathematics, science, 
I 
S:nd II 
I, 
shopwork and other fields, so that they are more easily 
clearly understood and appreciated. 
2 Herodotus, the father of history, tells us that geo -
graphy was systematized as a separate discipline, about 520 
B. C., by Hecatius of Miletus. It is interesting to note in 
this connection that the philosopher, Anaximander, who lived in 
the same city, had invented the geographical map about fifty 
years earlier. He3 also relates the following incident 
lwendel Thomas, "The Stream of Perceptual Teaching," 
The Educational Screen, XVIII (November, 1939), 326. 
2Herodotus, History of Herodotus, Book VI, George Bell 
and Sons, London, 1879, p. 155. 
3Ibid., Book V., p. 49. 
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having occurred in 500 B. c.: 
However, Aristagoras, the despot of Miletos, 
arrived at Sparta while Cleomenes was reigning: 
accordingly with him came to speech, having, as 
Lacedemonians say, a tablet of bronze, on which 
engraved a map of the whole earth, with all the 
all the rivers •••• 
and 
the 
was 
sea, 
li 
I 
I 
I 
I 
I 
I 
II With the assistance of this map, Aristagoras was attemp L 
!; ing to demonstrate to the Spartans the advantage to be gained 
li by joining him in an expedition against the Persians. This 
1 seems to be the earliest account we have of the utilization of 
I 
I! this most important teaching aid to assist in the transmission 
\' of geographical information. 
I 
4 
Curtius, says that this was the 
1\ first time that the ''astonished Spartans" had beheld a compre-
1; hensive view of the lands and seas known to the then Greek 
J: world. 
,: . I 
II It is probable that Socrates made use of maps and other :1 
11 concrete teaching aids. The fact that Aristophanes, 5 in The 
I 
'I Clouds, satirically accuses Socrates of using maps and other 
II illustrative devices would seem to indicate conclusively that 
II 
" their use was not uncommon in the schools of Greece about 420 
I li B. C., when this comedy was being staged in Athens. 
r: 
li 4 
'I Ernest Curtius, The Historf of Greece, Vol. II, c. 
! Scribner and Company, New York, 187 ,-p. 50. (tr. by 
!1 Adolpheus W. Ward.) 
!! 5 Comedies of Aristophanes viz. The Clouds, London: 
I 
Lackinglon, Allen and Company, 1812. 
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--,- ~ Perh~~~ ~he first modern man to whom attention should 
I• 6 
, given in this connection was Francis Rabelais, (1490-1553) 
,, 
il 
1 who would have his imaginary pupil, Gargantua, taught through 
'· 
j the use of "a thousand pretty instru!Jlents" instead of books. 
I! Speaking of his progress under his new teacher who employed 
\~ concrete methods, he says: 
I 
I 
:I 
" 
I 
I. 
II 
!i 
,, 
I! 
II 
·J 
II 
! 
•• ~they would go make visits unto learned men, 
or such as had been . travelers in strange and remote 
countries.~ •• They went to see the drawings and metals, 
or the castings of great ordinances: How the 
Lapidaries did work, as also the ·Goldsmiths and 
Cutters -of precious stones: ·Upholsterers, Weavers, 
Velvet-workers, Watchmakers, Looking-glass-framers, 
Printers ••• and other kinds of Artificers, and 
everywhere did learne and con~ider the industry and 
invention of the trades ••• Thus was Gargantua 
governed and kept on this cpurse of education, from 
day to day, profiting, as you may understand ••• with 
good discipline well continued although at the 
beginning _it seemed difficult, became a little after 
so sweet, so easie, and so delightful, that it 
seemed rather the recreation of a King than the study 
of a Scholar.7 
Although it remained for Pestalozzi to popularize the 
q ij object method, yet John Amos Comenius ( 1592-1670) had more 
ji than a hundred and fifty years earlier attai ned the distinction 
,, 
1 of being the first to formulate definitely the_ fundamental prin 
jl 
i' 
I 
I 
ciples relating to the value of objects, models, symbols, and 
pictures in the teaching of all subjects. And he was not only 
an educational philosopher, but a teacher as well. He wrote 
6 The Complete Works of Rabelais, Book I, Random House, 
New York, 1944, p. 12.--(tr. by Jacques LeClercq.) 
7 Ibid., p. 14. 
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textbooks and applied his principles in them. In his teaching 
he made use of the equipment which he recommended to others. 
In The Great Didactic,8 he says: 
Since the beginning of knowledge must be the senses, 
the beginning of teaching should be with actual things. 
The object must be a real, useful thing, capable of 
making an impression on the senses. 
In another section9 he pleads more earnestly for the 
use of the concrete in the formation of concepts. 
Things are essential, words only accidenta~; things 
are the body, words are the garments; things are the 
kernel, words the shells and husks. 
Although Locke was one of the greatest of the sense-
I realists, it was through his influence upon the writings of 
\ Rousseau, Pestalozzi, and Froebel that he made his chief con-
i 
tribution to the movement under discussion. In his Essay ~ 
1 Human 
I 
I 
I 
I 
10 Understanding, he says: 
Our observation, employed either about external, 
sensible objects, or about the internal operations 
of our minds, perceived and reflected on by our-
selves, is that which supplies our understanding 
with all the materials of thinking. These are the 
fountains of knowledge, from whence all the ideas 
we have, or naturally can have, do spring. 
I 
I 
I 
I 
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I 
8 John Amos Comenius, The Great Didactic, Adam and 
1 Charles Black Co., London,-r8"96, p. 337. {tr. by M. w. 
I 9 
I 
Keating 1\) 
I 
Ibid., p. 116. I 
: 10 I 
1 John Locke, An Essay Concerning Human Understanding, I 
1: ,, 
'21 
I Clarendon Press, Oxford, 1924, p. 280. 
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Because of his great influence upon the writings and 
!1 the teaching of Pestalozzi, Rousseau must be numbered with the 
qgreat realists who helped to lay the foundation for modern 
II 
:
1 practices in supplementing textbook instruction. 
I 
In his 
,1 he informs us that children will learn symbols only when 
I 
,I 
' have learned the things signified, and that if we teach them 
I 
1 the symbols first we double their task. 
tl 
I! 
II 
II 
I! 
Our first teachers •.• are our feet, hands, and eyes ••. 
It is only by walking, feeling, counting, measuring 
the dimensions of things, that we learn to judge them 
rightly ... Teach by doing wherever you can, and only _ 
fall back upon words when doing is out of the question ••• 
Let them learn nothing from books which they can learn 
from experience. 
j Rousseau would have the pupil and the teacher construct 
I the laboratory apparatus to be used.12 
I The great figures of educational history--Ratke, Comen-
I II ius, Basedow, Pestalozzi, Herbart, Froebel are likewise some 
of the great figures in perceptual teaching.l3 In short, 
visual and auditory aids have been used as vehicles of instruc-
\1 I 
I tion from about the beginning of time. However, modern educa-
.1 tional, commercial, professional, social, and recreational 
'I I. ----------
1: 
:1 New 
I' I! 
II !I II 
:I 
ll 
llJean Jacques Rousseau, 
York, 1948, p. 90. ( tr. 
12Ibid., p. 91. 
Emile, E. P. Dutton and Co., 
by Barbara Foxley) 
l3Thomas, op. cit., pp. 326-377. 
l 
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I 
I 
11 complex! ties brought a new demand. As a result of this demand, 
' I 
li man's inventiveness has originated, developed, adopted and 
,, 
1 applied the use of audio-visual aids in many and varied forms. 
I 
II 
., The extent of the current interest in these devices ~s evi-
'I denced by their utilization in schools, the armed forces and 
I 
I 1ndustry.l4 
li The development of motion pictures as a medium of enter-
tainment demonstrates the value of visual learning and con-
d 
I• sequently educators have taken a renewed and intensified in- ' 
1: terest in the use of visual instruction through the media of 
I' 
I 
i 
jl 
I 
i 
II 
I, 
II 
I 
,, 
models, photographs, charts, exhibits, and projected pictures.l5JI 
1; The War-training programs also have given a timely im-
1! 
(I 
II 
petus to the use of visual teaching aids for creating interest I 
and accelerating learning. Miles states:l6 
I II 
. I 
'I 
I 
I 
.I 
Some military leaders claim that 40 per cent of the 
instructional time is saved by the use of visual 
methods • 
It is easy to appreciate this saving, if we accept the 
statement of psychologists that 85 per cent of human knowledge 
,I 
il 
II 
II 
It 
14Harry C. McKown, and Alvin B. Roberts, Audio-Visual 
Aids to Instruction, McGraw-Hill Book Co., Inc., New York, 1949 I 
pp. 10-1 . 
15Edgar Dale, Motion Pictures in Education: · A Summary 
. of the Literature, New York: H. w-.-Wilson Company, 1938, pp. 
il 2'71-=3'cr3. 
:! 16 
1 John R. Miles, Charles R. Sparn, Audio-Visual Aids in 
'I the Armed Services: Implications for American Educat'IO'ii, wash. 
,, D. C.: American Countil on Education, 1947, p. 47. 
I 
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1' is absorbed through the sense of sight.l7 
;
1 
logical to suggest that visual aids of various types be 
I 
) 24 
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11 Therefore, it seems ,I 
I 
employed~! 
I 
II 
-~- -~-= _;: 
!' whenever possible, due to their importance in the learning pro- 11 
I II 
.
1 
cess. John Deweyl8 has made this point clearly: 
I' 
,! An ounce of experience is better than a ton of 
theory, simply because it is only as an experience I! 
il 
!. 
that any theory has vital and verifiable significance ••. 
An experience, a vsry humble experience, is capable of 
generating and carrying any amount of theory (or intel-i 
., . le.ctual: :,ctm '!;;ent), but a theory apart from an exper-ience cannot be definitely grasped even as a theory ... 
Much of the time and attention now given to t he prep-
aration and presentation of lessons might be more 
wisely and profitably expended in training the child's 
power of imagery and in seeing to it that he was con-
tinually forming definite, vivid and growing images 
I 
I 
of the various subjects with which he comes in contact 
in his experience. 
These quotations from a great educational philosopher 
1
1 are further evidence of the importance of visual aids as a 
·I vehicle of effective learning. II 
The writer has been unable to discover any investiga-
!, 
1 tions or previous research of a similar nature.l9 
i 
However, 
I 
i 
17Thomas Harrison Eames, "The Ocular Conditions of 350 
! Poor Readers ," Journal of Educational !!~'search, 1938, 32:10-16, 
1
1 . 18John Dewey, Democracy and Education, New York: The 
! Macmillan Company, 1930, pp.-r53-168. 
19The only reference to teachers' use of non-projected 
aids for enr iching the content of written composition the 
writer was able to discover was: Max J. Herzberg's book, 
\
Radio and English Teaching, D. Appleton-Century Company, New 
York, 1'91+1, p. 1. However, an article, "The Use of Films and 
\
Other Visual Aids in the Teaching of Composition," by William 
1
Lewin, appeared in Educational Screen 10:276-7, November, 1931. 
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;• related research on what was done to provide content for writ-
, ten composition has been conducted. Some examples are: 
,' 
Jl 
jl 
II 
I 
I 
I 
I 
I 
1. Three studies of assignment preferences in 
written composition.20 · 
2. Exercises and a Workbook for improving descrip-
tion, and a follow-up study of the Workbook's effec-
tiveness.21 
3. A study of the sources used to provide content.22 
'1 It should be emphasized that these studies do not ex-
' ! 
I 
haust research in problems related to the present one, they 
II II merely sample it. 
1
.1 20catherine B. McDonald, "Student Preferences in Written 
Composition Assignments in Grades Seven, Eight and Nine," 
i' Unpublished Ed. M. Thesis, B. U. School of Eeucation, Boston, 
11 Mass., 1939. 
I, Katherine Alberti, "student Preferences in Written · 
: Composition Assignments in Grades Ten, Eleven, and Twelve," 
Ji Unpublished Ed. M. Thesis, B. U. School of Education, Bostonk 
I. Mass., 1948. 
11 G. H. Nicholson, "Experimental Eyaluation of the I Results Obtained by Two Types of Composition Assignments," 
II 
Unpublished Ed. M. Thesis, B. U. School of Education, Boston, 
Mass., 1939. 
I . 
25 
I' 
I -~~- -
I 
1
1 21Adelaide W. Johnson, "Exercises in Using the Senses to 
I' Improve the Content of Written Composition," Unpublished Ed. M. 
l
j Thesis, B. U. School of Education, Boston, Mass., 1947. 
1 Wilhemina C. Ready, "A Method for Teaching the Imaging 
il Process to Improve Descriptive Ability," Unpublished Ed. M. 
I'! Thesis, B~ U. School of Education, Boston, Mass., 1949. warren Goss, "Evaluation of a Method for Teaching the 
1\l Imaging Process to Improve Descriptive Ability," Unpublished 
Ed. M. Thesis, B. U. School of Education, Boston, Mass., 1949. 
·' 
'; 22Mary Elizabeth Curran, "A Study of the Sources 
I Provide Content for Written Composition in Grade Ten 
I
. chusetts Public Schools," Unpublished Ed. M. Thesis, 
\ School of Education, Boston, Mass., 1949. 
1: i 
Used to 
in Massa-
B. U. 
!I ,, 26 
..c ·-=-=---=- ~~- --·-_:.=-=--
1! 
i' 
I 
- I~ -- -
- -t,- ---
•1 
.I 
" II Nicholson23 made a study of the effectiveness of two 
i' I 
II types of composition assignments given to two hundred and fifty I 
" I; 
II 
tenth-grade, college-preparatory students in one school. He 
I 
1
1 
found that the "situation assignment was more satisfactory than . 
,, I 
11 the topic assignment. The situation assignment, since it was 
II I I' 
1
1 1 more stimulating, 1 produced a sufficient quantity of ideas and ii 
t rains the students to meet real life situations, now or 
I 1: 
1: 
II 
later." He also indicated that better textbooks had been doing I 
this since 1929.24 
II 
il 
II 
In a study of students' preferences in written composi-
tion assignments in grades seven, eight and nine, Catherine 
II 
McDonald25 found that topics dealing with personal experiences 
j; 
I 
rated highest. Hobbies, aviation, radio and pioneering were 
11 also of high interest. 
li 
She found too that junior high school 
,, 
I! 
!i 
I! 
I 
pupils' response in written composition was dependent on their 
interest in topic s as well as on the teacher's motivation of 
the situation. 
Katherine Alberti,26 surveying the preferences of stu-
1 dents for certain forms of written assignments and topics of 
interest i n grades ten, ·eleven and twelve, found that topics 
,: --------------------
23Nicholson, op. cit. 
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24Loc. cit. 
25McDonald, op. cit. I 
26~lb~rti~:p_. -ci_t_. -- ~======:==========#=!! =='-'=' 
--=-r-
1 
\i 
I 
I 
I 
I 
' 
I 27 
I 
I 
I' 
-. =-;_ __ tr- =~~ 
I' used in the assignments influenced the students 1 preferences 
1: 
li 
I 
I 
II 
I 
I 
i 
1: 
I 
more than did the forms. 
The reasons behind Johnson's27 service paper were: 
1. The amount of time spent in the English class-
room on correct usage, punctuations, and · capitaliza-
tion as a means of communication greatly exceeds the 
amount of time spent in developing ideas for and im-
proving the content of composition. 
2. It should be the fundamental aim of every 
teacher of English Composition ••. to show the pupils 
that the material for communication should come from 
the pupils' own background and experience. 
Be Interesting! A workbook for improving the writing 
j1 of description was designed by Ready28 in 1947. These exer-
i I' cises were divised to stimulate the process of observation, 
li 
II 
I' 
I 
II 
I 
II 
i: 
I 
ij 
II 
'I 
i 
I 
reflection, imagination and expression. 
Goss29 tested the value of Ready's Workbook in eighth 
and ninth-grade classes in a Massachusetts Public School. He 
found in his pre-testing that there was no significant differ-
ence between the Experimental group and the Control group. 
However, at the end of the study, students in the Experimental 
group showed a marked improvement in their descriptive ability 
and vocabulary. 
In 1949 Curran30 sought to secure information concerning 
IJ 27Johnson, op. cit. 
I, 8 
:I 
I 
I 
I 
It 
1: 
lj 
I 
II 
I 
li 2 Ready, op. cit. 
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I I 
the means used by teachers of English to provide the content I 
1
1 
for written composition in the tenth grade in Massachusetts ,, 
,
1 
Public Schools. Her findings indicated the three most frequent ~ 
ly mentioned sources were: direct experience; students' interl : 
1! ests; and reading interests. It is interesting to note that ! 
'l l 
! 
'' male teachers used 7. 9 aids per teacher, and female teachers 
I, 
' used 7.1 aids per teacher. Another fact revealed was that 
,, 
I 
I 
11 the recency of a teacher ' s college preparation in English in- 1 
' fluenced greatly the number and extent of aids used. Teachers ,I 
!: I 
l/ who have taken a course in "The Teaching of English" in the past' 
1
, four years used slightly more aids ( • 9) than those who had no I! 
/; courses since 1945. 
11 These references on the various aspects of written 
I 
1 composition, have a close relationship to the present study 
I; 
I 
I 
I II 
,I 
I 
t 
I' 
,, 
which will attempt to locate, assemble and evaluate some 
selected aids as a means of enriching the content of commun-
ication. 
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II 
MULTI-SENSORY AIDS AVAILABLE FOR THE TEACHING OF 
ORAL AND WRITTEN COMMUNICATION 
I 
I 
II 
Introduction. Teachers realize the value of audio-
1
1 
visual aids, but most of them are uncertain where to turn in 
1: their choice. According to McKee, 1 the common lament among 
' school people is: "If only there were a reliable listing of 
I 
1' the audio-visual aids that are related to or can be used in 
'I 1, our subject matter fields!" The lament becomes serious when 1 
j, I 
1
1 every teacher is increasingly aware of the rich possibili tief:! 
'I 
1 of films, filmstrips, slides, and recordings. Perhaps those 
I 
1 
who have tried to compile their own lists have found the 
I· 
l
.j sources bewilderingly diverse, or the descriptions in cata-
' logues vague or misleading. No doubt often they have decided 
·I ~~ that they had neither the time nor the patience to do a really 
I satisfactory job. 
1
:1 The aim of this guide is to give a usable listing of 
ii some audio-visual aids that can be used with benefit to enrich 
11 the content of oral and written communication. The teacher 
II will know where to find those audio-visual aids which will 
1\ 
I' 11 ____ 1 ____ _ 
II Helen McKee, Audio-Visual Aids, American Book Company, 
, New York, 1948., p. 1. 
1! 
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!1 : vitalize his teaching, and the pupils will see and hear ab-
I 
1 stractions take on reality. This guide may help remove the 
I 
I' use of audio-visual aids in secondary English from the some-
!, times hit-and-miss method followed in the past. 
I' The teaching aids listed here fall into two general 
II ;, groups: 
1. Those which are largely for motivation and which 
furnish a visual or auditory background for experiences not 
I 
. discussed in books, thus giving the pupils something more real 
I 
1 to 
It 
I 
II 
I 
talk or write about. 
2. Those which teach some concept in English. 
METHODS OF PROCEDURE 
Distribution of form letters. 2 Letters were mailed to 
I! two hundred seventeen producers and distributors of audio-
1 visual aids. Postscripts similar to that which appears on the 
I 
il 
'; illustrative letter were added whenever the writer was 
I 
! cognizant of the specific aids available from the company in 
I 
' question. Such procedure was assumed to be worthwhile because 
ll many useful aids are not intended by their producers to be used 
j; primarily for the enrichment of composition. Because of the 
,I 
., 
l1 changing secondary curriculum, some distributors might not 
I 
11 recognize the teaching potentialities of their products unless 
II !I ----------
2 Sample in the Appendix, p. 128. 
I 
I 
I 
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1 
they were mentioned. Of the total number of letters mailed, 
I one hundred sixty-seven answers were received (77%). Thirty 
lj ( 14%) of the original number were returned unopened because of 
I 
! 
' 
1: 
li 
1: 
unknown change of address. This successful return of seventy- I 
I 
,1 seven percent would be a more remarkable feat were it not for 
'I ,, 
' 
, the fact that many respondents recognize the advantages of 
' 
l advertising their products in a relatively unbiased catalog. 
Of those who answered the form letter, many sent multi-
sensory aids for examination and evaluation. Particularly was 
' this true of National Forum, Incorporated , who sent a small 
I 
~~ avalanche of materials. Others forwarded explanatory pamphlets 
and letters which indicated characteristics of their products . 
. I 
li The willingness of respondents to cooperate is evidenced by 
I 
1 the large number of persons who requested copies of the com-
11 pleted bibliography. 
I 
I 
I 
I' 
Ill 
\ 
11 
,I Several methods were utilized in the location of sources 
I 
11 of multi-sensory aids. Most important was the examination of I 
j the bibliographies in (1) The English Journal and (2) Educa-
il tional Screen. Next in importance was the information obtained 
I from the appendices of the audio-visual texts listed in (3) the 
il Bibliography and Appendix. Additional sources were obtained 
'I 
11 from visits to local supply houses, from discussions with 
ii teachers, and from general professional magazines. 
I' 
II 
I 
II 
li 
li 
·I 
II 
Derivation of the report form. The information present J I 
in this listing describes each item and indicates the 
1: ed 
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1 feasibility of using the aid teaching. 
I 
The analysis of 
score-cards and check lists for the evaluation of audio-visual 
aids has proved to be a worthy task. The most objectively-
!' derived set of criteria found is that of Trolinger3 who is 
fully aware of the danger of evaluating materials without 
I predetermined standards. She submitted questionnaires to 
II 
I~ sixty-seven audio-visual4 experts and formulated her score-
1; card on the basis of responses. The wisdom of using a score-
1 II card to bring about i~proved evaluation is indicated by a 
1: result of her controlled experiment with teachers "In every 
I 
j case, the rank correlation between the judges and the group 
I 
/i under consideration was greater with the score card than it 
I 5 
\I was without it." 
In preparation of the report form used in this study, 
the author found the following twelve check lists and score-
, cards to be useful: 
I 
li 1 I . 
I 2. 
I 
11 3. 
II 
. I 
Atyeo, Henry C., "The Excursion as a Teaching Technique," 
Teachers College, Columbia University, New York, 1939. 
Dale, Edgar, "Evaluating Audio-visual Materials," Audio-
Visual Methods in Teaching, The Dryden Press, New York, 
1946, pp. 500-5TIO. 
Dent, Ellsworth C., The Audio-Visual Handbook, Society for 
Visual Education:-Incorporated, Chicago, 1946, pp. 
30-128 . 
II 
,-----------------------
l 3Lelia . Trolinger, "Evaluation of Still Pictures for In-
l structional Use," The Educational Screen, XVIII (March, April, 
1May, 1939), pp. 88=3j, 116-117 and 142, and 157-159 and 178. 
4 Ibid. , p. 82. 
5 Loc. cit. 
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1: 
4. Ginsberg, William, "Sound Recordings in the High School 
English Class," English Journal, XXIX (March, 1940), 
1 
I 
pp. 230-232. I 
Goudy, Elizabeth, and Noel, Francis W., "Evaluating Audio- 11 
Visual Aids," The Business Education World, XXIV (April , 
1944), pp. 4 38-:-rr4"1. 'I 
I 5-I 
II 
II 
1
1 6. 
I 
:! 7. 
1, 
Haas, Kenneth B., and Packer, Harry Q., "Preparation and 
Use of Visual Aids," Prentice-Hall, Inc., New York, 
1946, p. 126. 
Herzberg, Max J., Radio and English Teaching, D. Appleton-
Century Company, New York, p. 178. 
il 
II 8. 
I 
Hoke, Ernest, "Doing the Job With Non-Projected Visuals," I 
Educational Screen, XXV (April, 1946), pp. 176-178. I II 
il 9. 
;I 
q 
McKown, Harry C., and Roberts, Alvin B., "Principles Under-
lying the Successful Use of Audio-Visual Aids," Audio- J 
Visual Aids to Instruction, McGraw-Hill Book Company, 
New Yor~9'If9, pp. 50-69. 
I 
·I 10. Renner, George T., "The Map in Modern Education," Teachers ,1
1 
:' College Record, XL (May, 1939), pp. 703-724. 
I' -
·! I 11. Thralls, Zoe A., "The Selection and Use of Pictures," The 
I, Journal of the National Education Association, XXI--
(November, T952), pp. 247-248. 
!I 
I 
I! 
I 
I 
I; 
II 
I 
12. Trolinger, Lelia, "The Resultant Score-Card for Classroom 
Use," "Evaluation of Still Pictures for Instructional 
Use," --Part II, The Educational Screen, XVIII (April, 
1939), pp. 116-117 and 142. 
Each of the items in Trolinger ' s list is included in 
r modified form in the accompanying report form with the excep-
:1 
II 
II 
!I 
I 
~I 
li 
J, 
' 
tion of those items which refer solely to films, filmstrips, 
and slides, with which this study is not concerned. This 
study is confined to recent, up-to-date materials. 
Form for reporting multi-sensory-aids for the teaching 
of oral .and written communication in the secondary school 
(grades 7--12). 
I 
li I 
i 
- - -- -,,--------·-
11 
I 
'I 
II 
I 
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Model Form 
INTRODUCTORY INFORMATION 
IJ Identification Number of Aid 
, Title (order Number) of Aid 
j, (Size), Price of Aid 
Producer, distributor; 
or primary source of 
.Aid. 
I j Physical Description: 
I Brief description of medium of portrayal, contents, 
II 
and method of presentation. 
Discussion of exceptionally good and poor technical 
I, g ua lit i e s , ( 1 ), ( 2 ) ( 3 ) ( 4 ) ( 5 ) ( 6 ) ( 7 ) ( 8 ) ( 9 ) ( 10 ) 
1
: (11) (12). 
'i 
1, Educational Value: 
I ! 1. Specifically, for what educational purpose is 
,! the aid designed? (1) (2) (6) (8) (9) (11) (12) 
'i . 
2. Is the method of portrayal suitable for pre-
senting concepts more clearly than the teacher could 
do without it? (1) (2) {9) 1: 
II 
II 
I 
jl 
II 
I 
I! I 
:I 
I! 
I 
I! 
I! 
'I 
I 
I 
3. Can the aid be used effectively by, or for, the 
pupils for whom it is designed? (2) (5) (6) (9) 
4. Does the aid present accurate and authentic 
material that is free from undesirable advertising 
or propaganda? (1) (2) (9) (11) (12) 
5. Is the educational element of the aid dominant, 
or is it overshadowed by the dramatic or the spectac-
ular? (7) (10) (12) 
6. Is the level of understanding appropriate for the 
backgrounds and abilities of the students for whom 
intended? (2) (6) (7) (9) (11) (12) 
7. Does the aid suggest new questions, problems, 
materials, implications, applications which may be 
utilized or arouse interest and initiative in the 
study of oral and written communication? (8) (9) 
(10) (12) 
i 6 See Bernard M. Singer, "A Descriptive Bibliography of 
I
I Non-Projected Multi-Sensory Aids for the Teaching of Secondary I Mathematics," Unpublished Ed. M. Thesis, B. U. School of Edu-
11 cation, Boston, Mass., 1946. ,, 
I 
31+ 
I 
!__-
,----
I 
I 
I 
II 
II 
,! 
- --- ~· ____ ,_ '======-=--=-=--=-.o=-=·=-=·-::;_· ·:c.·=--=·-=·=· ·;,;._*, =-·===================f'=:;=== 
r I, 
I! 1
1 
i 35 
I' 
- -·, - __ __;;==-. 
q 
:I 
-- - -=-=- - i;:_= --- --
·I 
I 
8. Will the aid represent an attractive and respected 
piece of equipment when displayed? (2) (8) (9) (12) 
9. Is the price reasonable? (2) (9) (11 ) 
METHOD OF REPORTING 
All aids are described briefly, and where information 
1
. was available educational appraisal is also given. 7 
I 
Reports are arranged in sections according to the type I' 
,I 
· of aid as follows: 
'i II 
(1) Booklets, (2) Charts, (3) Exhibits, 
I~ 
I' 
,! 
(4) Maps, (5) Models, (6) Pictures, (7) Posters and (8) Radio 
Aids. 
General introductory paragraphs giving scientific 
I' 
11 definitions form the initial part of each section. All aids 
,I 
II il 
I 
I 
1: 
are mentioned in brief bibliographical form and each is as-
signed an identification number. 
DESCRIPTION OF TEACHING AIDS 
1 
I 
'I 
Ill 
I 
I 
I j; 
,, 
'I t 
I. I' 
!! Each question in the report form is followed by several ! 
I I' numbers in parentheses which indicate that the criterion was 
I 
I mentioned by the authors symbolized; (1) Atyeo, (2) Dale, 
II 
!, (3) Dent, (4) Ginsberg, (5) Goudy, (6) Haas, (7) Herzberg, 
II (8) Hoke, (9) McKown and Roberts, (10) Renner, (11) Thralls, 
Ji and ( 12) to Trolinger. 
I 
,, 7Full report on every aid was not possible for one of 
1 two reasons: (1) Many aids could be procured and (2) 
~1 sufficient information was not available on some aids. 
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KEY TO ABBREVIATIONS 
"B, " "C , " · "E, " "Ma, " "Mo, " : 
"Pi," "Po, 11 "RA," and 11 SJ": 
Arabic numbers 1, 2, 3, 
etc.: 
All capital letters {and accom-
panying lower case letters) sig- 1 
nify the physical form of the aid: , 
"B" stands for booklet, "c" for : 
chart, "E" for exhibit, "Ma" for 
map, "Mo" for models, "Pi" for 
pictures, "Po" for posters, "RA" 
for radio aids, and "SJ" for 
school journey. 
Booklets, charts, posters, etc. 
are numbered consecutively 
throughout the type division. 
An asterisk preceding an identi-. 
fication number indicates that 
,, 
I' * - - - - - - - - - - - - a complete review of the partic-
ular aid may be found at the end 
of the bibliographical section 
for that particular type. 
I 
I. 
I 
. I 
II :TG - - - - - - - - - - - : 
I 
I 
A colon with the letters TG means 1! 
Teacher's Guide comes with the li i tern. 
1
1 
Thus, the identification number *B3:TG, indicates that 
the aid is the 3 booklet with accompanying teacher's 
guide, and that a complete review of it may be found at 1 
the end of the booklet section. Similarly, the symbol, I 
Po 12, indicates the twelfth poster for the teaching 
of either oral and written communication; it does not I 
II I. 
have an accompanying teacher's guide and has not been 
reviewed in detail. 
Individual items ·in the report form need brief explana-
Introductory Information and Physical Description are 
I 
I 
1 
included to enable readers to identify reviews at a glance and 
I 
1, to present details concerning the constructions and contents 
of the aids. The Educational Value section consists of a 
I 
i 
I 
I! 
I 
'! 
II 
I 31' 
8 I! number of criteria: 
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I! 
II 
II 
!I 
'I 
II 
I, 
I 
II 
i' I 
d 
I 
I 
I 
I 
1. Relevance. The first question is included to 
determine the usefulness of aids in contributing to 
the objective in communication. Unless this question 
can be answered positively, the aid is of little value. 
, 
I 
I 
I 
II 2. Medium of Portrayal. The medium of representation, 
e.g., booklet-,-poster, model, is a most important factor; 11 
models serve specialized purposes, particularly with I' 
unfamiliar material. Classes studying the Elizabethan 1 
drama should see the kind of theater in which the plays II 
of Shakespeare were performed. A model will bring mean-
ing to such terms as "the pit" and "the groundlings," 
which no amount of descriptive talk can provide. The same 
is true of the Greek amphitheater, models of boats used in 
which the student's comprehension depends on knowing-- I 
on seeing--what the writer is talking about. Each type 
1 
of aid has its advantages and limitations. If a multi- . 
sensory aid does not demonstrate a point better than : 
a verbal explanation, its use is not justified. IJ 
3. Significance. This question concerns the import-
ance of the objectives which the teacher is attempting 
to have the students attain. There would be little use 
in purchasing or preparing an elaborate device to illus-
trate a point which is of little consequence or so 
atypical as to be relatively unimportant. 
4. Truth. Advertising and insufficient information 
often result in the production of biased materials. If 
a producer of textbooks in English presents a "history" 
of textbooks in English and reffers only to those books 
published by his own company, the teacher must either 
refuse to use the aid or compensate for the misplaced 
emphasis. 
5. Pertinence. Elaborate aids are sometimes deceiving; 
devices which do not contribute to the development of 
understandings, attitudes, or appreciations of communi-
cation are useless regardless of their physical qualities 
or interesting natures. 
I 
I 
,j 
'I 
I 
.I 
II 11 -s--i Singer, op. cit. 
6. Appropriatness. An aid is an aid only if and when 
I• 
I 
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:I 
I 
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\I 
., 
it really aids. It will never aid maximally unless it is 
suitable to the backgrounds, abilities, interests, and 
needs of the pupils, in this case, pupils in the secondary 
school (grades 7-12). It must be suited to the physical, 
psychological, intellectual, and social development of 
the group with which it is used. If it is too difficult, I 
it will handicap ready learning; if it is too simple, it I 
will create undesirable pupil attitudes. : 
II 7. Motivating value. Modern educational theory recog-
nize~ the extreme importance of pupil interest. Thorn-
dike says: 
The problem of interest in teaching is 
not whether the children shall learn with 
interest or without it; they never learn 
without it; but what kind of interest it 
shall be; and from what the interest shall 
be derived. 
I 
II 
I 
I 
,I 
'I 
II 
,; 
Audio-visual aids, wisely selected and intelligently used, 1 
arouse and develop intense and beneficial interest and so 
motivate the pupil's learning. And properly motivated 
learning means improved attitudes, permanency of impres-
sions, enriched experience, and, ultimately, more whole-
some living. 
8. Suggestions for use. This question is not a 
criterion but has teen-rncluded for the purpose of indi-
cating how the device may be presented to the students. 
Careless presentation may well render the best aid use-
less. 
9. Price. The price of an aid must be reasonable in 
terms of the educational importance of the topic portrayed 
and the materials which constitute the aid; and in terms 
of actual money available for purchasing the aid. 
A useful aid should therefore satisfy all or most of 
q 
:
1
: the criteria in the Educational Value section and be of good 
physical quality. 
,I 
E. L. Thorndike, Principles of Teaching, New York, Ill' 9 
A. G. Seiler Company, p. 54. 
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HOW TO USE TEACHING AIDS 
10 Those who have studied the use of teaching aids of 
various kinds warn that these aids in and of themselves are 
II 
I· 
I! 
not necessarily good educational methods. It is only when they 11 
are used properly that they will produce the desired results I 
and cause better learning. Without a proper plan of utiliza- ,[ 
tion, audio-visual aids may deteriorate into mere time-fillers. I 
11 Experience has shown that the following suggestions 
will help to increase the value of teaching aids: 
1. The teacher should preview the teaching aid before 
it is used with the class. Only in this way can he lead in-
telligent discussion or adequately prepare the pupils for what 
they are to see or to hear. 
2. The teacher should~ll the pupils why the aid is 
presented and, if desirable, describe what they are to see and 
hear. 
3· Unusual words or phrases may be explained before-
hand. The pupils should be urged to look for specific meanings 
4. There should be definite provision for a follow-up 
after the presentation. This can be done by discussion, by 
creative activity, by written impressions, by reshowing a 
10Edgar Dale, Audio-Visual Methods in Teaching, Dryden 
Press, New York, 1947, p. 4. Ellsworth C.Dent, The Aud io-
Visual Handbook , Society for Visual Educat ion, Ine7; Chicago, 
1946, p. 24. Harry C. McKnown and Alvin B. Roberts, Audio-
Visual Aids to Instruction, McGraw-Hill Book Company, Inc., 
1949, p-:--5Q.-
ll 
Ibid., p. 6; p. 25; and p. 53. 
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I 
:1 5. The picture may be rerun, the record replayed, or 
" :; the poster redisplayed, wherever this will be helpful. 
,I 
li I 
ORDERING TEACHING AIDS 
One of the problems connected with the use of teaching 
I! 
jj aids is procuring them. There is always a question as to 
I 
1i purchase, rental and procurement of aids. 
I I! Teaching aids to be most effective should be readily 
11 available. The ideal situation is for the system to have its 
II 
I 
own library of materials accessible as needed. Since this 
li plan involves considerable expenditure, the question then 
II 
1: 
I 
II 
I' 
I! 
d 
arises as to which should be secured first. 
In the list which follows there are: booklets, charts, 
exhibits, models, paintings, posters and recordings. The 
answer to the question of purchase or rental is partially 
i' indicated by the fact that paintings are the only aids in the 
II list that are widely available on a loan basis. The other 
j types must usually be purchased. Many aids are free . Models, 
I 
I, 
I 
I' 
'I I. 
I! 
l!li 
L 
'I 
I 
li 
,I 
!I 
recordings, scripts and booklets are reasonable in price and 
can be used repeatedly if given care. 
National sources are given for all the materials listed 
here, but the local ·dealer can often furnish what is needed 
for the same price and with less delay . 
If teachers in planning their course work would include 
a tentative list of aids well in advance of the 4ate needed 
,, 
II 
I 
II 
I 
I 
I 
II 
'I 
I 
I 
I 
I 
ll 
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' :i they would avoid not having the necessary aids when needed. 
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English is linked indissolubly to every other subject 
1 
I 
' 
~ 1 taught in school. Its tentacles extend into history, economics, 
1! science, music, art--in fact into all divisions of human know- 1 
1: ledge. No person can imagine all its ramifications. But the \ 
i 
:: capable teacher knows, for instance, that Shakespeare's Julius 
1
1[ 
'I 
II Caesar, the Caesar studied in Latin , and the Julius Caesar of 1 
il ancient history are all the same man; he knows that English I 
·
1
•
1 
history and Milton's life are inextricably tangled; he real- 11 
:I il izes that Robinson Jeffers cannot be read with large comprehen- II 
jl 11 
!I sion by one who is ignorant of modern science. Because of the 
11 indefiniteness of the boundaries of English, items have been 
II I ~
i\ included in this study which erroneously might be labeled--
~~ science, history or music. 
\; 
! 
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TABLE OF CONTENTS 
The use of various aids to improve com-
ll II .. munication through the betterment of speaking, writing, reading 
j 
I ! ... __ . __ 
jl 
li and listening may seem extremely utilitarian to some. il 
1 
In some schools, a part of the year is set aside by the ~~ 
i1 English teachers for Units on health, science, government and I: 
, history. Often these units prove to be some of the most pop- I' 
li ular and best in the curriculum. English teachers are some- I 
times asked, "Is this English?" These teachers may reply that II 
I 
I
; during the periods devoted to such units the students read 
extensively, write many reports on their reading, hold numerous ll 
I I. lj 
1
';
1
' panels and class discussions and make reports orally. 
activity is definitely English. 
Such 
i 
I 
12 
Hatfield stated: 
The act of communication can be mastered only 
through experience in actual, normal communication, 
and mere practice in speaking and writing is value-
less unless it arises directly from real communica-
tion, and issues promptly in further communication. 
When pupils, for example, are preparing an assembly 
program, they see the need of good voices, clear-
cut enunciation, accurate pronunciation, and correct 
usage, and are ready for some related habit-forming 
drill. On the contrary, practicing voice and 
enunciation exercises and correcting pronunciation 
and usage errors accomplishes approximately no thing 
if pupils lack desire and determination to improve. 
When a boy decides to learn to play golf, he plays 
the game, goes in person or through a book to a 
I 12 -
1 w. Wilbur Hatfield and others, An Experienced Curric-
ulum in English. A Report of the CurricUlum Commission of the i' N.C.T.E., D. Appleton-Century Co., New York, 1935, pp. 133-511. 
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professional for suggestions, practices driving, 
putting, and approaching, and continues to play 
the game. Practice swings and the advice of a 
professional will never make a skillful golfer 
out of a boy who lacks either interest in the 
game or frequent opportunity to play real golf. 
Make-believe letters and other ordinary "themes" 
neither draw out the pupils full power nor prepare 
him to meet the emotional and moral element in the 
real situations of life. Classroom experience that 
is itself real and is as close as possible to the 
reality of extra-school and post-school life, with-
out deception or pretense, must be the actual basis 
of any realistic curriculum. 
The actual experiences in communication which 
go into the curriculum should be representative of 
the present experiences of most pupils outside the 
English class--in other school classes, in clubs, 
on the playground, at home, at the store. 
I, 
'I 1, It has been necessary to make a separation of aids 
!I 
11 into two categories: (1) Language Arts Activities, and (2) 
j, 
\ Related Activities. The separation is arbitrary, those aids 
· that obviously relate are listed together, those that provide 
,: 
1
1 less obvious relation are listed under related activities, 
1 and the teacher will make the selection that fits his program. I' 
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r B 1. A Girl and Her Hair, 1949; 32 pp. (10 x 12"); Proctor 
1 Gamble Company,-cTncinnati, Ohio. Free 
!I 
,j Describes and illustrates the type of girl for the 
ll type of hair style. 
B 2. 
,I 
Americans are Gambling With Their Health; 8 pp. 
( 10 x 10" )-;-§'chool and COITege Service, Westinghouse 
Electric Corporation, 306 Fourth Avenue, P. 0. Box 
1917, Pittsburgh 30, Pennsylvania. Free 
Summarizes the results of a year-long family 
nutrition research. Contains suggestions and menus 
for improved dietary practices in the home. 
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3. Forest Fire, A True Story of our Forests, 1950; 16 pp.; 
American Forestry Association, 719 Seventeenth Street, 
N. w., Washington 6, D. c. $.10. 
4. 
5· 
6. 
7. 
8. 
Four-color comic book of our forests and why we 
should take care of them. 
From Wheat t~ Flour, 1948, 31 pp; Wheat Flour Institute ~ 
~w. Jackson Blvd., Chicago 6, Illinois. 11 
Supplies information in simplified language with 
b~ackboard lessons on flour and flour products. 
I 
I 
Fun in Science; 16 pp; School Service, Westinghouse I 
Electric Corporation, 306 Fourth Avenue, P. 0. Box 1017, I 
Pittsburgh 30, Pennsylvania. Free. I 
Full-color cartoon booklet, introduced by a pictorial 
life story of George Westinghouse. Contains 20 single 1 
experiments boys and girls can perform themselves with 
easily available materials--building an electric cell, '/ 
a toy motor, a radio receiver, etc. I! 
Guide for a Good Grooming Program, 1948; 32 pp. (9 x 1r) 
Bristol-Myers Company, Educational Service Department, 1 
630 Fifth Avenue, New York, 20, New York. Free I 
Explains the necessary do's and dont's in order to 
achieve good grooming. 1 
Health Heroes Series; 1946; School Bureau, Metropolitan 
Life Insurance Company, 1 Madison Avenue, New York 10, 
New York. Free. 
A series of biographies on the lives of famous 
people who made valuable contributions to the control 
of disease and the advancement of health. 
How Rayon Is Made; 1949, 10 pp. ( 11 x 9"); American I 
Viscose Corporation, Consumer Service Section, 350 j· 
Fifth Avenue, New York l, New York. 
A visual presentation in story form of the key 
steps in making rayon. 
9. How to Feel at Home in Sweden; 1949, 9 booklets (7 x 5") 
SwediSh Nationa~avel Office, Inc., 630 Fifth Avenue, 
New York 20, New York. Free. 
Series of illustrated booklets on Sweden, its 
culture, and people. 
B 10. How to Get the Most Out of Your Newspaper; 40 pp; New 
YorkHera!d"""'"Tri'b'U'n"e, New York, New York. Free. 
Clinical procedures for reading the newspaper. 
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Know Your Money, 1950; 32 pp. (6 x 9"); United States 
Secret Service. Treasury Department, Washington, D. C. 
Free. 
Explains how to know counterfeit money. What to 
do about it, and how to guard against forged government 
checks. 
I 
:i 
I. 
Laundering; 6 pp. (8 x 8"); School and College Service, ): 
Westinghouse Electric Corporation, 306 Fourth Avenue, 1 
P. o. Box 1017, Pittsburgh 30, Pennsylvania. Free. ,I 
Concerns efficient arrangement of laundries (Home •' 
and school). Operation, care, and use of laundry 
appliances. 
Little Science Series; 20 pp; School Service, Westing-
house Electric Corporation, 306 Fourth Avenue, P. 0. 
Box 1017, Pittsburgh 30, Pennsylvania. Free. 
Self-contained illustrated stories of science. 
Each is supplemented by a page of activit i es the stu-
dent can perform himself. Valuable as supplementary 
reading in highschool science classes. 
Managing Small Woodlands, 1947; 72 pp; (6! x 9!"); 
American Forestry Association, 719--17th Street, N. w., I 
Washington 6, D. C. $1.00. 1i 
A practical guide in woodland management--is I 
designed especially to aid the owners of small forest 
properties. 
Masterpieces on Tour; 1948, 34 pp. (7 x 10"); National 
Geographic SoCie~Washington 6, D. C. $ .50. 
Reproductions in full color of 23 printings from 
the famous German collection of European masters which 
has drawn record crowds on its American tour. 
Platform; 20 pp; Newsweek Magazine, 152 West 42nd St., 
New York 18, New York. $.25. 
Offers a pro and con discussion of t oday's most 
controversiar-politicaT and Socio-Economic issues. 
Quiz on Railroads and Railroading, 1948 ; 80 pp. T7X 1:0"); Association of American Railroads, Trans-
portation Building, Washington 6, D. C. Free. 
Contains 450 questions and answers about the Ameri-
can railroads, their history, development , mileage, 
equipment, investment, organization, employment and 
operations. Factual data edited and brought up to the 
time of publication. Carefully indexed for convenient 
utilization. Illustrated. 
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Scenes from a Great Life; 16 pp. School Service, west-
inghouse Electric Corporation, 306 Fourth Avenue, 
P. 0. Box 1017, Pittsburgh 30, Pennsylvania. Free. 
Life and achievements of George Westinghouse. 
Ful l -color illustrations and text covering such West-
inghouse inventions as the air-brake, railroad sig-
nals. 
Scholarships by Westinghouse; 12 pp; (12 x 18"); 
School and coTiege Service , Westinghouse Electric 
Corporation, 306 Fourth Avenue , P . 0. Box 1017, 
Pittsburgh 30, Pennsylvania. Free. 
Describes scholarship opportunities by Westinghouse. 
I 
II 
·I 
I 
I 
Information on awards, method of entry, and deadlines I 
to be met. Suitable for bulletin board di splay. 
I Seventy-Five Years of Progress; 1945, 51 pp; ( 8 x 10~") ; 
Earle Heath; Southern Pacific Bureau of News, 65 
Market Street, San Francisco, California. Free. 
Presents in concise form the history of Southern 
Pacific from its founding through World War II. 
Some Experiences in Newspaper Teaching, 1948;3chool 
ana-college Service, New York Times Company, New York, 
New York. Free. 
I llustrates how the daily newspaper may be used 
successfully in instruction in the various grades and 
sub j ects from the fourth through the twelf th year. 
Strange Peoples of the Little World; 16 pp; School j[' 
Service, Westinghou~Elec tric Corporation, 306 Fourth !'! 
Avenue, P. 0. Box 1017, Pittsburgh 30, Pennsylvania. 
Free . 
Explains bacteria and molds; what they are, how 
we use them, and how we control them. Viruses, enemies 
of life. 
The British Way ; 1949, 48 pp. (7 x 10"); Sir Evelyn 
Wrench; Nat1onal Geographic Society, Washington 6, 
D. C. $ . 75. 
The Bulletin Board as a Teaching Device; 1949, 15 pp. 
~J . R. Stolper; Bureau of Publications , Teachers 
Col l ege, Columbia University, New York 27, New York. 
$1.00. 
A description of how the bulletin board became the 
most vital teaching focus in an English classroom . 
Shows applications in the area of the Language Arts. 
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The Canned Food Handbook, Third Edition; 29 pp. lr 
American Can Company, 230 Park Avenue, New York 17, 1·
1
' 
New York. 
Contains authoritative answers to queries about I 
commercially canned foods. 
The Land of Coffee, 1949; 32 pp. (7 x 5"); National 
Federation-or Coffee Growers of Colombia, 120 Wall 
Street, New York 5, New York. Free. 
Illustrated booklet of coffee, and the Republic 
of Colombia. 
I 
I 
I! 
The Problem of Study and Teaching How to Study, 1948; I 
~pp. George F. Cram-Gompany, Inc., (jOE. Washington 
- - 1': Street, Indianapolis 7, Indiana. Free. 
Specific suggestions on how to create the desire 
to study, how to concentrate, and how to comprehend. 
A practical and thought-provoking guide for all 
teachers. 
I 
1] 
The Round Earth on Flat Paper; 1949, 126 pp. (7 x 10"); II 
Wellman Chamberlain-ana Charles E. Riddiford; 
1
, 
National Geographic Society, Washington 6, D. C. 
$ • 50. 
An absorbing, nontechnical study of cartography, 1; tracing the evolution of map making from ancient times. 1 
The Story of Soap, 1949; 12 pp. (8 x 8"); 
Gamble Company, Cincinnati, Ohio. Free. 
Story on the background, manufacture and 
this basic necessity--soap. 
Proctor and 
uses of 
The Story of Sugar; The American Sugar Refining 
Company, 12U Wall Street, New York 5, New York. Free. 
Story of sugar from records of Alexander the Great, 
325 B. C., to the present date. 
The Story of the Tire, 1950; 63 pp. (6 x 9"); Goodyear 
Tire and Rubber Company, Akron, Ohio. Free. 
Portrays without emphasis of shading the growth and 
problems of the American business house--in this 
case the development of the vast world. Wide tire and 
rubber industry. 
The Stories Behind the Pictures, 1949; 72 pp. 
----rB' x 16"); Association of American Railroads, Trans-
portation Building, Washington 6, D. c. Free. 
Designed to provide the teacher with background 
material which will be helpful in discussing the set 
of large, separate pictures which accompany this 
booklet. 
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The Whys and Haws of Lighting .A Home; 16 pp. 
(T2xJ:"Ir1")-;-Schooland College-Service, Westinghouse 
Electric Corporation, 306 Fourth Avenue, P. 0. Box 
1017, Pittsburgh 30, Pennsylvania. Free. 
Shows the need for enough light of the right kind 
in the home and giving suggestions for lighting each 
room of a typical home. 
The World Within the Atom; 32 pp; School Service, 
Westinghouse Electric Corporation, 306 Fourth Avenue, 
P. o. Box 1017, Pittsburgh 30, Pennsylvania. Free. 
Describes the structure of the atom and the 
scientific discoveries that led to the epoch-making 
atomic bomb. 
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!I ~uide for a Good Grooming Program 
11 (9 x l"PT;- '32Pp.), Free. 
Bristol-Myers Company 
Educational Department 
630 Fifth Avenue 
New York 20, New York ! 
I 
I Physical Description: ,, 
\\ 
I 
I 
I 
I 
'~ i 
I 
,, 
'I II 
i 
I 
I 
The Educational Department of Bristol-Myers presents an jj 
excellent guide for acquiring the elements of being well-
! I I groomed. 1 
I The booklet is written understandably; the arrangement II 
I: is psychologically sound from the simple to the difficult; 
!' the directions and examples are well written so that there is 
I 
li little difficulty in following the line of reasoning. 
,, 
I' 
I 
II 
i I 
1/ 
The physical make-up of the booklet is good; the paper ' 
J' used, however, is of mediocre quality and the print is 
li excessively dark. 
, Educational Value. 
I' 
lj 
I 
I' 
·I 
,, 
'I 
II 
II 
An important element in holding the attention of an 
50 
I 
I 
-- -- - ----- -~ -=----~: 
I 
1! audience is good grooming. A teacher, a pers onne 1 expert , a i 
I 
home demonstration agent, or a person engaged in some other 
phase of guidance will find that good grooming has a place in 
I his program. A complete unit on good grooming could be 
1
1
1 planned from this manual using the accompanying wall char t s 
jl 
on Perspiration and Grooming for School. The leaflets, "C l ick 
I, 
I 
1
, with Crowd" for girls and "Get on the Beam" for boys could be 
I! I distributed and use of personal check-lists could be stressed. 
1 Articles can be written, or oral discussions may follow on 
I I the relationship between personal grooming and effectiveness 
I! 
on the platform and elsewhere. 
I Copi es might well be secured for each student. 
,I 
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The British Way 
1 T7x 1()''); Li1rpp.), $ .75. National Geographic Society Washington 6, D. C. 
' I, 
'! Physical Description: 
In 48 full-color pages of British historical paintings 
II 
· and an article by Sir Evelyn Wrench this reprint from the 
!' 
1 April, 1949, National Geographic portrays Britain's gifts to 
II 
,• 
I 
' I 
i' 
II 
I 
freedom, democratic government, science, and society. Also 
included are a richly decorated (26!" x 32!") wall map of the 
British Isles in ten colors; an article by Gilbert Grosvenor 
on this valuable map supplement; and an article by Franklin 
L. Fisher describing the society's search for the British 
~. 
I' ll paintings. 
li 
II 
II 
li 
I 
Educational Value: 
This booklet in text and picture may be used to con-
tribute toward the general objective of acquainting students 
with the rich array of episodes and some chief actors in 
1 British history from the building of the Roman Wall to World 
II 
·I 
I! 
War II; signing of the Magna Carta; Cabot's voyage to America; 
I 52 
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I 
:~ Sir Francis Drake taking the surrender of the Armada; sailing 
!I of the Pilgrims ; 0 1i ver Cromwell at Marston Moor; John Milt on 1, 
II Sir Isaac Newton developing his theory of light; James Watt I 
and the teakettle; Blackstone, codifier of English law; Edward , 
II 
1! 
I 
Tenner, conqueror of smallpox; Charles Dickens; Lord Lister, 
I· founder of antiseptic surgery; Sir Alexander Fleming, dis-
!! 
' coverer of penicillin; Winston Churchill, and many others. 
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I 
'i The vocabulary used in the booklet is suitable for 
;' students of high school age. 
,I 
I 
1:, *B 27 II The Problem of Study and Teaching 
i How to Study 
1\ TOx9")., 16 pp. free. 
1' Physical Description: 
George F. Cram Company 
730 E. Washington Street 
Indianapolis 7, Indiana 
The booklet's specific suggestions on how to create 
11 the desire to study, how to concentrate, and how to comprehend, 
II I 
\! 
I 
I 
I 
I' 
I 
takes it out of the theoretical-essay class and makes it a 
practical and thought-provoking guide for all teachers and 
students. 
The paper-covered booklet was not designed for pro-
longed use, for cover and pages easily become detached and 
will not withstand much abuse. The print is clear, and heavy 
type has been employed discriminately to emphasize important 
1. topics. 
Jj Educational Value: 
~ I 
1: 
!I The material contained is pertinent to the universal 
il interest in study. "Train the student for life, not for a 
1: diploma," is the concept advanced. The booklet is excellently 
I arranged and can do much to prepare students for making an 
li investment which is a necessity rather than a luxury. 
1
' Teachers should place this booklet in the hands of 
I' 
1  every student. 
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CHARTS 
I 
·I The word chart has many meanings. For example, we may 
I 
I; chart something, or draw a chart to lay out or to delineate--
! the relationships of individuals within an organization, or the 
li ingredients in a process or a product, or the flow of events in 
! 
I 
II 
an historical period. We symbolize by arranging the materials 11 
I 
II 
I 
,: 
For our purpose, we consider II 
I 
visually in a clarifying manner. 
the chart as a "visual symbol for summarizing, comparing, con-
trasting, and providing other helpful means for dealing with I 
subject matter." Such a chart may be thought of as a means of 1, 
I 
I' "mapping" anything that is not geographical or statistical. 
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RELATED ACTIVITIES 
c 2 . Alcohol Education 
Charts 
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-Hands ---
c 4. Biggest and Littlest 
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Universe--
C:TG5. Bir08:nd Nature 
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c 11. Everyday Electricity 
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RELATED ACTIVITIES 
c 12. Flour Milling 
c 13. Grooming for School for 
Boys an£7or Girls---
c 14. Grooming for the Job 
c 15. Guide to Physical Fitness 
Chart 
c 
c 
16. Hershey's Educational Wall 
Chart ---
17. Historical Chart of Mankind 
c . 19. Light and Shade 
C:TG21. 
C:TG22. 
*C 23. 
c 24. 
c 25. 
c 26. 
c 27. 
c 28. 
c 29. 
c 30. 
c 31. 
c 32. 
c 33. 
c 34. 
c 35. 
Motor and Control Selection Char_t_ 
Nuclear Physics Charts 
Personal Guidance Series 
Perspiring is Healthful 
Pictorial Charts of 
American Animals-
Relation of Coal Carboniza-
tion to-IndUStry 
Sounamfrror 
The Automobile 
The Electron Tube 
The Entire Electromagnetic 
--Spectrum 
The History of the Valley 
---of Mexico-- ---
The-steam Turbine and 
---Condenser 
The WaterWheel Generator 
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The wheat \Kernel and Its 
Elements 
l 55 
I 
--r-~ 
I 
I 
I 
- ------------------------------ _i - ---
'I I ,\ 56 
-- - - -- -___(l_ -- -
- ---- -· ----- r-- --- - -=-t~- --=--=-·--- ---=--==- --=-==--==-··--=--=--==--- _.: :_-_ -
I 
'I 
I' 
11 
ij 
I, 
II 
,I 
*C l. 
I 
:I 
li q 
!I 
I c 2. 
I· ,,
I 
I' 
'I 
,, 
,I 
,, 
I 
II 
il I• 
;I I, 
!I 
II 
II 
Ji 
II 
I 
'I 
II 
I 
1\ 
" 
I 
I 
,, 
I 
,, 
'I I 
.=..=±;---
II 
I, 
I 
CHARTS 
A Dictionary Wall Chart (33 x 32'), Scott, Foresman 
and Company, New York, 10, New York . Free. 
This chart is .similar to a dictionary page. One 
good way the chart can serve is ~o help acquaint 
pupils with the make-up of a dic~ionary page and with 
the various aids a dictionary offers in getting the 
. I 
meanings, pronunciations, and spf llings of words. 
Alcohol Education Charts (44 x 32"); Denoyer-Geppart 
Company, 5236-59 Ravenswood Avenhe, Chicago 40, 
Illinois, $13.90. I 
Sixteen charts in two color~. Each chart is 1 
devoted to a single aspect of thr problem of alcoholis~ l 
Can be used for debates, class study, discussion, 1 
special reports, safety campaigns and Parent-Teacher ' 
I 
study. 1 
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Be Proud of Your Hands (19 x 25"); Bristol-Myers 
Company, Educational Department, ~30 Fifth Avenue, 
New York 20, New York. Free. 
Explains why well-cared for ha ds are important. 
Shows elements harmful to hands. Provides effective 
hand care practices. 
Biggest and Littlest Things in th , Universe (24 x 37"); 
Westinghouse School Service,-westiDghouse Electric 
Corporation, 306 Fourth Avenue, Pi ttsburgh 30, Penn-
sylvania, $1.00, or free with all lorders amounting to 
$5.00 or more. 
Full-col or wall chart portraying relative sizes of 
twenty different measured things, \from the universe 
itself to the proton, smallest pa~ticle of matter. 
Recommended for classes in genera] science, physics, 
and biology. 
Bird and Nature Study Charts (44 , 32"); Denoyer-
Geppart Company, 5235-59 Ravenswojdd Avenue, Chicago 40, 
Illinois. $43.75. 
The New Dodson Bird and Nature Study Charts consist 
of 27 charts and an illustrated c ver, •a total of more 
than 400 illustrations, all print~d in their natural 
colors. Included in the series a~e 20 charts picturing 
293 species of birds. In addition, there are 7 charts, 
averaging 15 illustrations per ch~rt of which one chart 
each is devoted to each of the fo~lowing: Nests and 
~~~~~s ~~~t~~~:~eskedi~~~~isPl~~~~s~n~0~p~~~~~r~i~:~~s; 
and Shells, Corals, and Minerals. 
Chart of the Stars ( 46 x 37"); De
1
noyer-Geppart Company 
5335-5~Ravenswood Avenue, Chicago
1 
40, Illinois. $1.50. 
A chart of the Middle Heavens With two circular 
diagrams of the North and South Po:lar Constellations. 
The background of the sky is prin~ed in an attractive 
blue, the stars being in white, gr~ded in size. With 
full and instructive notes. 
Chemistry and History of Aluminum (17 7/8 x 27~"); 
Aluminum Company of America, 818 G lf Building, 
Pittsburgh 19, Pennsylvania. Free~ 
Gives the chemistry and history of aluminum. Includes 
the photographs, drawings, and descriptive matter cover-
ing the mining and manufacture of ' aw materials. The 
electrolytic cell in which the met~l is made is graph-
ically illustrated. On the reversf side of the chart, 
a diagram traces each step in the 1 reduction of aluminum. 
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C6rn from Field to Breakfast (35 x 35"); Kellogg 
Company, Battle Creek Michigan. Free. ' 
Shows sections of the United s~ates which produce 111 
corn. Samples of various kinds or corn attached in 
cellophane bags to the chart. Br~lliantly colored in 1 
five colors. 11 
D-G Map-Reading Series; 3 charts! ( 44 x 58"); Denoyer- 1 
Geppart Company, 5235-59 Ravenswobj d Avenue, Chicago, 
40, Illinois. $5.00. 
(a) Chart J208--Hemisphere Projections. Deals 
with geometric projections, which form the 
basis for the other projrctions. 
(b) Chart J209--World Projec f ions. Deals with 
the following: Gores of a Globe , Projection, 
Mercator Projection and Denoyer's Semi-
elliptical. 
(c) Chart J210- - Conic Projec~ions. This chart 
develops projections as follows: Simple 
conic tangent at one poipt, followed by a 
Conic tangent at two standard parallels, 
Lambert's Conformal, Polyconic, Albers', 
Bonnie's. I 
Dental Health Wall Chart; (19 x 26"); Bristol-Myers 
Company, Educational Service Depa~tment, 630 Fifth 
Avenue, New York 20, New York. Free. 
In full color. Clearly depicts the elements of 
good dental health practice. Also shows tooth 
structure and function. I 
Everyday Electricity; 9 charts (25 x 38"); westing-
house School Service, Westinghouse Electric Corporation, 
306 Fourth Avenue, Pittsburgh 30, 1Pennsylvania, $1.00 
per set. (Available only as a coiliplete set). 
A series of nine two-color charts showing con-
struction and operation of familiar electrical devices; 
(1) Incandescent Lamp, (2) Electric Toaster, (3) Elec-
tric Motor, (4) vacuum Cleaner, (5) Electric Refrig-
erator, (6) Flourescent Lamp, (7) jElectric Iron, 
(8) Electric Percolator, (9) Electric Elevator. 
Flour Milling (44 x 32"); General Mills Inc., Depart-
ment of Public Services, Minneapolis, Minnesota. Free. 
A simplified chart describing the necessary 
processes in flour mi l ling. 
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Grooming for School for Boys and/or Girls; 2 charts 
(16 x 26"); Bristol-Myers Company, Educational 
Service Department, 630 Fifth Avenue, New York 20, 
New York. Free. 
Points out elements of groomint with special 
emphasis on posture. 
I 
Grooming for the Job, 2 charts (16 x 26"); Bristol-
Myers Company,~ucational Service Department, 630 
Fifth Avenue, New York 20, New York. Free. 
One chart for men and one for women. Each chart 
shows proper dress and grooming for the job. Points 
out the elements of good business grooming. 
Guide to Physical Fitness Chart ( 44 x 32''); 
California Fruit Growers Exchange, Educational Divi-
sion, Sunkist Building, Los Angeles 54, California. 
Free. 
A wall-size chart, summarizes the value of citrus 
fruits in the child's diet. 
Hershey's Educational Wall Chart 1(40 x 40"); Hershey 
Chocolate Corporation, Educational Department, 
Hershey, Pennsylvania. Free. 
I Visualizes the manufacturing p~ocesses of choc-
olate and cocoa. I 
Historical Chart of Mankind (14 Jf 63"); Denoyer-
Geppart Company, 5235-59 Ravenswood Avenue, Chicago 
40, Illinois. $3.60. I 
It is possible to see, literally, at a glance, 
the vast and important story of the development of 
mankind. In a moment, everyone--even those without 
specific background--can determine which countries 
at any given time were most important, for how long 
and why. In addition--the progress of the nations 
and tribes in the arts, literature, the sciences, 
commerce, etc., is shown. 
Language Concepts, Junior and Senior High School 
English Program (38 x 35"); American Book Company, 
88 Lexington Avenue, New York 16, jNew York. Free. 
Two charts covering all langpage concepts from 
grades 7--12. To be used in conjunction with the 
Stoddard, Bailey, Lewis, MacPherson English Series. 
• I 
I 
Light and Shade (50 x 50"); Metr~politan Life Insur-
ance Company, New York 10, New York. Free. 
Shows progress of mankind in p~eventing disease 
from prehistoric times to the present. 
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20. Literary Radio Log, ( 20 x 30"); Scott, Foresman and I 
23. 
Company, New York 10, New Yorki· Free. 1 
Reports by students on their reading-listening 
assignments may proceed accord 'ing to the Points for jj 
Discussion and Comparison on tpe Radio Log for a J
1 particular interest area. They may show also how : 
this assignment may be used tor encourage more cri t- I! 
ical listening in an area which is usually considered f 
a "trouble spot"--the indiscrihlina te listening by 
1
. 
many boys and girls to any and, all detective and ~ 
mystery dramas presented via r ,adio. 
The chart is neatly draw~ in two colors on a 
white background. There are thirty thought provoking 
I ' questions which can be utilize~ as points for dis- I' 
cussion and comparison. 
Motor and Control Selection Chrart ( 22 x 29"); West-
inghouse School Service, Westinghouse Electric 
Corporation, 306 Fourth Avenuel, Pittsburgh 30, 
Pennsylvania. Free. 1 
Shows farm jobs, type of motor recommended, type 
of control, etc. Includes both small motor and large 
motor applications. Gives dir~ctions for use of the 
chart. 
Nuclear Physics Charts; 6 char,ts ( 25 x 37"); W~st­
inghouse School SerVice, Westinghouse Electric Cor-
poration, 306 Fourth Avenue. ~ittsburgh 30, Pa., 
$1.00 for complete set. 
1 
physi~~~rt~e~~~~~ui~; i~~~~~~~~h:~e~~ ~~on~~i~~~ on 
heavy stock. Accompanied by a 36-page book contain-
r ing valuable supplementary inf
1
ormation. 
Personal Guidance Series: six chart sections with 
10 charts to each section (22 :x 34"); National Forum, 
Inc., 407 South Dearborn Stre~t, Chicago 5, Illinois. 
Rented. : 
Charts are part of a seri1es of materials to be 
used during each of the six y~ars in high school. 
The 33 unit outline states specifically what the 
chart contributes toward achi~ving the objective--
how the illustration helps to ~ring out the meaning 
af the topic. · 
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Perspiring is Hea lthful , But : (17 x 22 11 ); Bristol-
Myers Company, Educ ationa~ervice Department, 630 'I 
Fifth Avenue, New York 20 , Newi York. Free . 
Clearly explains the c aus~s of perspiration odor. ! 
Includes a diagram of skin structure, showing , 
saba ceous a nd sweat glands. I I 
Pic toria l Charts ; The Americah Museum of Na tura l I 
History, Central Park West at ?9th Street , New York 
24 , New York. $.10 plus 6¢ postage on each . 
The following charts are well adapted for use 
I 
as wall decorations in the school. They are in life-
like sizes and should crea te enthusia sm for talking 
or writing: I 
The Beaver House ( 13 x 181') 
The Cycle of Life--49 Mammals (12 x 18") 1 
Family Tree of the Dinosaprs ( 11 3/4 x 17" ) 11 
Environment and Locomotiop in Mammals ( 12 x 18") 
1
!' 
Indian Tribes of North America (14 x 16") 1 
Principal Orders of Insec~s (19 x 27") 1 
Grandfather Fish and His Descendants ( 12 x 17l") 1 
Relation of Coal Carbonization: to Industry; 2 charts I (12! x 30~; Koppers Company, !nc., Pittsburgh 19, 
Pennsylvania. Free. I 
Charts explain how one ton of Bituminous Coal 
carbonized in a modern Koppers l Coke plant yields 
thirty odd products. Series of diagrams with areas 
based on average yields expressed in percent by 
weight. The charts are drawn ~n vivid colors which 
attract easily the eye. I 
' I Soundmirror (40 x 50") ; The Brush Devel opment Company 
3405 Perkins Avenue , Cleveland I 14, Ohio. Free. II' 
Shows operation of the ne~ 1950 Educational 1 
Model. Illustrations of its u~e in varied activities ! 
are shown. I · 
I The Automobile; 14 charts (30 x 50") General Motors 
Corporation, Educational Service , Department of Pub-
lic Relations, 3044 West Grand i Boulevard, Detroit 2, 
Michigan. 
A series of charts in blabk and white s howing 
the process of automobile manuf acture. Unusually 
clear. 
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I 
29. The Electron Tube (25 x 36"); Westinghouse School ~~·.'1 Service, Westinghouse Electric Corporation, 306 Fourth Avenue, Pittsburgh 30, Pennsylvania. $2.00. 
30. 
Basic information on how electron tubes operate, ji 
types of tubes, and major applications are shown on 
full-color wall chart. Students of general science \ 
would be interested. I 
The Entire Electromagnetic Speatrum (30~ x 40"); 
westinghouse School Service, Westinghouse Electric 
Corporation, 306 Fourth Avenue, Pittsburgh 30, 
Pennsylvania, $2.00. 
All major spectrum bands are shown on the chart. 
I . Contains a glossary of spectral terms. 
d 
., 
31. The History of the Valley of Mexico; ( 23 x 45 11 ); 
American Museum of Natural~istory, Central Park 
west at 79th Street, New York 24, New York. $.10 
plus $.03 postage. 
32. 
33. 
34. 
This illustrated chart shows the successive 
stages of Mexican Art from 100 B. c. to 1520 A. D., 
and the archeologist has reconstructed the early 
history of Mexico and Central America by a study of 
the changing styles of architecture, pottery, and 
sculpture. 
The Steam Turbine and Condenser ( 28 .3/4 x 40"); 
Westinghouse Schoor-3ervice, westinghouse Electric 
Corporation, 306 Fourth Avenue, Pittsburgh 30, 
Pennsylvania, $2.00. 
Full-color chart showing major ope~ating parts 
of steam turbine and condenser. Recommended for 
vocational training and physic ~ classes. I 
The Waterwheel Generator (25 X 36"); Westinghouse . 
School Service, Westinghouse Electric Corporation, 'I· 
306 Fourth Avenue, Pittsburgh 30, Pennsylvania . $2 . 0~ 
Full-color wall chart showing cutaway view of 1 
waterwheel generator with major operating parts 
indicated. 
The Weather Map Chart (44 x 58"); Denoyer-Geppart 
Company, 5235-59 Ravenswood Avenue, Chicago 40, 
Illinois. $5.00 . 
Includes an enlarged replica of a daily u. s. 
Weather Map, with a greatly enlarged "Station Model 11 
surrounded by abbreviated explanations of the mean-
ings of the individual symbols or figures. In each 
of these explanatory notes reference is made to one 
of the seven tables to the left and right of the 
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station model. Small maps demonstrate the character- , 
istic rapid changes of a frontal disturbance within li 
the short span of 12 hours. Another shows the paths I' 
of cyclones across North America during the month of \ 
November in the year 1949. 1. 
I' 
General J The Wheat Kernel and Its Elements (19 x 25") ; 
Mills , Inc. , Department of Public Services, 
Minneapolis, Minnesota. Free. 
A photographic chart of the wheat 
products. Black and white. 
I 
kernel and its I' 
What's the Good Word? (19 x 25") ; Planters Nut and 
Chocola~Company, Wilkes-Barre, Pennsylvania. Free 
Humorously illustrated chart of words mispro-
nounced and their correct pronunciation. 
I 
I' II 
li 
A Dictionary Wall Chart Scott, Foresman and Company 
New York 10, New Yor k 
Physical Description: 
The wall-size chart is similar to a page in a standard 
dictionary. Printed on sturdy paper, it will survive much 
use if care is taken to protect it from ~amage or handling. 
Educational Value: 
This chart is sufficiently large for group instruction 
of boys and girls who aren't aware of the valuable information 
in the dictionary. Student s who don't know and use the diff-
~ erent kinds of aids the dictiona~ offers for understanding 
ji its store of information--locating aids, meaning-getting aids, 
I li pronunciation and spelling aids, and specific instruction and 
j! review whic h can be f a cilitated by such material as this char~ 
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Personal Guidance Series 
6 chart sections with 10 
charts to each section 
(22 x 34"}~ Rented. 
National Forum, Inc. 
407 South Dearborn St., 
Chicago 5, Illinois 
Physical Description: (See Appendix, p. 137) 
The National Forum Guidance Series for Junior and 
Senior High Schools is composed of three forms of materials--
charts, student books and teacher's guides. The Series con-
sists of six sections, one of which may be used during each 
; 
I 
I 
of the six years. Each of the six sections contains 33 units i I 
of material, each unit consisting of a classroom chart, a 
chapter in the student book, and a discussion outline for the 
teacher. 
Educational Value: 
Three charts have been incorporated into the series: 
First and most frequently used type are DISCUSSION 
charts. They are intended, not so much to inform, as to pro-
mote thinking and to start group discussion. The symbolism 
helps to limit and focus discussion; and the text of the 
chart, in question form, helps to define the discussion. 
Learning is more lasting when answers are drawn from the 
students themselves--hence the value of this type of care-
fully planned chart. 
The second type of chart is primarily for the purpose 
of REASSURING the student. In some areas of guidance reassur-
ance by adults is more important than full and free discussion 
I 
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by class members. Charts of th±s type are not intended so muci{J 
to promote discussion as they are to impress boys and girls II 
with the fact that individual patterns of growth and maturity 
are natural and normal; and that the process of becoming an 
adult in our society is usually accompanied by certain 
stresses and strains. 
The third type of chart is INFORMATIONAL. In some 
areas, particularly in the area of vocational planning, stu-
dents are not qualified to discuss problems until they have 
1; acquired additional information. Hence charts in this area 
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are primarily informative, and as a general rule carry much 
more detail than either of the other two types of charts . 
Occasionally, a question has been added so that students will 
be helped to see how the information given relates to their 
own problems of adjustment. 
CH.~TS PERFORM SEVERAL IMPORTANT FUNCTIONS IN THE GROUP 
GUIDANCE PROCESS, and are an integral part of the series: 
l. The images used on the charts have been selected 
to present ideas which launch the subjects quickly and 
naturally. 
2. They focus and hold the attention of the students. 
il 3. Consequently they aid in making the learning sit-
1! ua tion a group, rather than an individual, experience. 
I 
i 4. They point-up essential phases of the topics, with-
\ out seeming to "lecture." 
i 
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1 5. They help to make lasting impressions. Through 1 
1
11 symbols they make use of non-verbal, as well as verbal, I avenues of communication, and thereby help students to retain 
ij vividly and permanently the essentials of the topic under dis-
~t . cussion. 
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6. Pictures of impersonal characters provide a basis 111 
for objective handling of the topic. The individual is enable 
to personalize the subject matter to the extent that he is 
1 ready, in full compliance with the non-directive nature of the 
I guidance process. The student comes to grips with his own · ·behavior when he is prepared to do so. Provision is thus made 
i for both objectivity and self-identification. 
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7. Use of character illustrations, in color, contri-
butes to the depth and quality of emotion in the learning ex-
perience, which in turn has an effect upon interest and I,· 
retention. 
i 
8. The charts provide a basis for democratic group I 
discussion. They provide a method which stimulates spontane-
ity--that is, each one participates when he is ready and when d 
he has something to contribute. 11 
9. The quality 9f objectivity provided by the visual 
image, (as mentioned in point 6) is exceedingly important if •1 
students are to weigh actions and issues without bias. This 11 
tends to lead to sound group conclusions. Whenever a group of II 
people who are not involved in a situation carefully consider I 
a question,-rhey tend to come to the right decision. Thus, ! 
the charts (and the stories in the books), by aiding the ob- 11 jectivity of discussion, contribute to the soundness of the I 
outcome of the group process. They help to make the democratic 
process effective. 1 
! 
EXHIBITS 
"An exhibit is a collection of objects and materials 
arranged in a setting so as to convey a unified idea. It is I 
I 
something observed: an arrangement of three-dimensional rna-
terials which communicates certain ideas and information to the 
observer. It differs from the school journey or field trip 
and from the demonstration in one essential respect--the ex-
hibit is 'more artificial.' The exhibit is the product of de-
liberate planning under controlled conditions--a 'man-made' 
affair, just as 'artificial' as other materials prepared for 
purposes of communication."l4 
14nale, op. cit., p. 157. 
l1 
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The exhibit takes so many forms that generalizations J 
cannot be made without qualifications. Our discussion, of I 
course, stresses teaching exhibits; but even within these 
limits the range is wide. An exhibit can be simple calling 
for merely a few moments' observation, or it can involve 
several sensory activities. A student not only sees an ex-
1; hibi t of a product but ban handle. feel, and smell the dis-
'! 
1 played materials. Teaching exhibits, therefore, range from 
I· 
I the merely visual to those involving other senses, tactile, 
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olfactory, or auditory. The exhibit may be as simple or as 
complicated as the teaching problem demands. 
Exhibits are a source of endless possibilities in con-
nection with reading, and writing, speaking and listening. 
Materials are readily available and ideas are plentiful. The 
time is past when reading-exhibits were solely the job of the 
librarian, or specimen-exhibits the job of the science, and 
vocational teachers. These materials have far too much value 
to allow them to be treated as scarcity items. Exhibits be-
long in every English classroom almost all the time. 
EXHIBITS 
Table of Contents 
LANGUAGE ARTS ACTIVITIES RELATED ACTIVITIES 
I 
I 
II E l. Brazilian Amazon Unit E 2. Ceramics 
11 E 3. 
I, E 5. 
Christmas in Latin America 
Colonial Fine Art Exhibit 
___ . __ .! __ :~- Mexico 
E 
E 
E 
4. 
6. 
7. 
Coins 
Flags 
Lands and Peoples 
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LANGUAGE ARTS ACTIVITIES RELATED ACTIVITIES 
E 11. Reading Units 
,, 
E 7. (cont.) south of us ~~ 
E 9. Modern Attack on j', 
E 
E 
E 
Tuberculosis-
! 
E 10. Products and Miner- 1: 
a!s of the Latin jl 
American Republics1 
,, 
E 12. Sponges and Chamois · 
I 
E 13. Stamps 
E 14. Textiles 
EXHIBITS 1
1 
1. Brazilian Amazon Unit ( 14 x 22" ) ; Department of Cultural I; 
Affairs, Pan American Union, washington, D.C. Loaned I' 
for six weeks. 1j 
A portfolio prepared by the Brooklyn Museum con- j 
taining 27 panels of drawings and text showing the ~ life 
and customs of the region. 
2. Ceramics (13 x 20"); Department of Cultural Affairs, 
Pan American Union, Washington, D.C. Loaned for six 
weeks. 
A collection of 26 photographs showing examples of 
contemporary ceramic art in Latin America. 
3. Christmas in Latin America (Weight 7 pounds); Department ,1 
of Culturar-Affairs, Pan American Union, washington, D.C JI
1
. 
Loaned for s f x weeks. 
A unit box containing nacimiento figures, Christmas 
cards from Mexico, Guatemala, El Salvador, and music 
with verses in Spanish for carols and relevant publica-
tions. 
E 4. Coins (ll x 14''); Department of Cultural Affairs, Pan 
American Union, washxngton, D.C. Loaned for six weeks. 
A collection of coins currently in use in each of 
the Latin American Republics mounted in plywood. 
lj 
1
, E 5. Colonial Fine Art Exhibit ( 30 x 40" ) ; Colonial Art 
1
: Company, 13'3b-"3(rNorth West, First Street, Oklahoma City, \ 
Oklahoma. Free loan (3 or 4 days). , 
1
'. One hundred-fifty prints of the Great Masters. 
I
, E 6. Flags ( 4 x 6" ) ; Department of Cultural Affairs, Pan Arne 
1 ican Union, washington, D.C. Loaned for six ~eeks. 
;, Twenty-one small flags of the American Republics 
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1 
E 7. Lands and Peoples South of Us (15 x 20"); United States j 
Office-of Education, washington, D.C. Free. I 
Thirty photographic panels with text presenting a , 
cross-section of life and culture of the Latin American 1 
Republics. 
E 8. Mexico (14 x 22 11 ); Brooklyn Museum, Brooklyn, New York. 
Loaned for three weeks. : 
A portfolio prepared by the Brooklyn Museum contai~i 
ing 19 panels with text showing the life and customs of I 
the country of Mexico. 
E 
jl 
9. Modern Attack on Tuberculosis (20 x 20"); National Tuberl 
culosis Association, 730 South Sixth Street, Springfield II 
Illinois. Free. I 
A portfolio of 12 panels with text showing modern 1 
E 10 . 
E 11. 
E 12. 
E 13. 
E 14. 
med~cine's attack on tuberculosis. I 
Products and Minerals of the Latin American Republics 
(10 x lO"};The National Geographic Society, Administra-
tion Building, Sixteenth and M Streets, N.W., washington 
6, D.c. Free. 1
1 A unit containing samples of the most commonly i 
known commodities such as caceo, chicle, rubber, hides, I 
tagua, carnauba wax, quebracho and mineral specimens. 1 
I 
Reading Units (Weight 34 pounds); Department of Cultural 1 
Affairs, Pan American Union, washington, D.C. Free. 
A collection of 27 books in English on Latin Ameri~ 
Sponges and Chamois; 137 samples (7 x 13"); Schroeder 
and Tremayne, Inc., 500 North Commercial Street, St. 
Louis, Mo. Free. 
Samples of sponges attached to charts. Drawings 
illustrate the planting of sponges for future needs. 
Stamps (2 x 2"); Department of Cultural Affairs, Pan 
American Union, Washington, D.C. Free. 
I; 
I 
Stamps from Ecuador, Dominican REpublic, Guatemala, 1 
Argentina, Panama, Cuba, Bolivia, Columbia and Venezuela 11 
selected for their pictorial subject matter--animals, 
maps, flags, products and great men. 
Textiles (10 x 14"); United States Office of Education, 1
1
. 
washington, D.C. Free. 
Fourteen photographs of pre-Columbian textiles from
1 Peru · now in . the collection of the Textile Museum of the 
District of Columbia. 
MAPS 
' A map is a representation of the surface of the earth 
showing relative size and position according to some given 
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As educational devices, maps help the pupil to vis-
ualize and localize important world realities that he may neve 
realize, understand, or appreciate from written or oral des-
I 
1\ 10 
l - --rr----
criptions or even photographs, and which he may never see him-
self, because of the number and extensiveness of these element1: 
and their complicated relationships. The map, as a record of ;1 
spacial concepts, tells a story as nothing else can tell it. 
1 
I 
Naturally, then, pupils must be taught to read these "stories" 
intelligently. I 
I 
Maps, once were used almost entirely in connection with I 
1: group instruction in geography and history. Now, many maps 
,, 
., 
I· II 
I 
I 
I 
'I ,, 
,, 
I 
[I 
,I 
II 
are utilized in connection with almost every subject in the 
curriculum. Amd they are being used miornegeinnetreal
1
li,gethnetlmyapanmday ~~~ 
more effectively than ever before.l6 
I 
I' be used when it is most needed to answer questions, solve prob f 
lems, or supply information or data. It is not something to 
II be taught apart from subjects, but like an experiment in sci~ . 
ence, it is an integral part of the work in a subject. In 
15Dale, op. cit., p. 538. 
16such questions as the following will help a teacher or 
group to evaluate a map being considered for school use: What 
is the date of the map? Is it large enough to be easily read? 
Does it include the material necessary for its proposed use? 
Does it appear to include too much material? Are . the names and 
other designations distinct enough to be read easily? Does it 
include a key? Is the coloring accurate? Are the map combina-
tions attractive? Is it printed on substantial stock? Can maps 
of particular areas be hung side by side for comparative study. 
Does it include insets? Do the insets represent usable mater-
ial? Is the producer reliable? 
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setting it becomes meaningful~ functional, and vital. 1 
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I' I! such a 
I 'I I Studying a map apart from such an actual situation easily be-
!! comes an academic or artificia l stunt or chore--a sort of 
\' 
11 busy work" --that lacks purpose and life . 
I 
., 
I, 
I 
I 
I' 
i 
I 
I 
I! 
1: 
il 
11 
[l 
i! 
I' 
1: 
I 
i 
·I 
I 
I 
i 
I 
II II 
I! 
\: 
II 
MAPS 
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Air Lines of the United States {17" x 1 T'); School 
and CollegeService, United Air Lines, 80 E. 42nd. 
Street, New York 17, New York. 
Maps show all certified airlines in the United 
States. 
Alaska (4! x 30"); The Alaska Steamship Company, 
Educational Department, Pier 42, Seattle 4, U.S.A. 
I 
'I I 
I 
Free. 1 
A good-natured cartoon map of Alaska showing the I 
services offered by "The Alaska Line" and suggesting 
some of the most interesting features of the territory : 
The map is printed in black and white against olive 1 
and blue background. Its visibility is good. 
Armour's Food Source Map, (6 x 48"); Armour Packing 
Company, Educational Dept., Chicago, Il l inois. 
Free. (Use nearest plant). 
Map explains the sources of all food products 
produced in the United States. The greatness of the 
United States founded in agriculture. 
Book Friends ... Where They Live (5 x 30"); Scott, 1 
Foresman, and Company, New York 10, New York, Free. 
A literary map of the United States based on I 
stories and poems from Times and Places IV, Days and j1 
Deeds V, People and Progress VI, Paths and Pathfinders ! 
VII and Wonders and Workers VIII in the Basic Reading I 
Program. 
1 Wm. S. Gray Mary Hill Arbuthnot 
Robert c. Pooley Fred G. W~lcott 
British Isles Literary-Pictorial (44 x 64"); (Scale 
14 miles to inch); Denoyer-Geppert Company, 5235 
Ravenswood Avenue, Chicago 40, Illinois. 
Net Prices, Map Jl2a--Handmounted on muslin Mtg. 
--10 Plain wood rollers at top and bottom •. $ 9.00 
--14 On spring roller and board, dustproof. 11.75 
--15 On spring roller in steel case .... 13.75 
The main map shows places of literary interest as 
wel~ as illustrations of such typical scenes as 
cathedrals, castlea, literary shrines, etc. 
Supplementing the places of purely literary :interest 
are cities and towns of general and historical inter-
est as well as names of counties, rivers and physical 
features. 
Three large-scale insets show the City of London, 
London, and Environs, and Literary Regions . This 
last inset indicates in a general way the "country-
sides" of famous writers. 
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In the heart of Burns County, easily located thru 
the aid of the index appearing below the map, lies 
"Auld Ayr, wham ne'er a town surpasses, for honest 
men and bonnie lasses." Over 1200 other places are 
also indexed. 
Map has excellent possibilities 
orientation in literature. 
for use as in pre-
New England Literary-Pictorial (44 x 64 11 ) (Scale 8 
miles to the inch); Denoyer-Geppert Company, 5235 
Ravenswood Avenue, Chicago 40, Illinois. 
Net Prices, Map Jl72a--Handmounted on muslin Mtg. 
--10 Plain wood rollers at top and bottom .. $ 9.00 
--14 On spring roller and board, dustproof. 11.75 
1 
I 
1: 
l'
1
1 
--15 On spring roller in steel case •.... 13.75 1· 
The location of places of literary interest in the :, 
:Whole of New England, together with illustrations of 1/ 
literary shrines and buildings of historical interest, I 
are shown on the main map. In addition, a number of I 
places of general interest are indicated, as are 
various physical features of the region, such as I 
rivers, mountains, etc. 
Four insets, showing the sites of various places 1 
having literary associations, are included on the map. 
There is a large scale one of the heart of the City I 
of Boston; another of Boston and Vici-nity, covering 1 
the area from Salem on the north, to Quincy on the i 
south, to Concord on the west. A third shows 
Cambridge and Vicinity, the Harvard domain. The 
fourth inset portrays in a more general way the lit-
erary associations for New England as a wholek in-
dicating the areas in which the authors resided, or 
about which they wrote. 
It is possible for teachers to land reality to the 
study of American literature with this beautiful 
literary pictorial map of New England. A genuinely 
helpful framework for text-book content--a guide, 
adding directions, distance, and location to the 
narrative. It sharpens the senses to a deeper appre-
ciation of literature and literary backgrounds. 
Newsweek Map-of-the-month (48 x 44"); Newswee~, News-
week Building-,-Broadway and 42nd. Street, New York 
18, New York. Free to classes which use Newsweek. 
Maps are in bold type. Contents comprehended 
easily. Although designed for social studies classes 
they can be utilized readily in any speaking or 
writing situation in English classes. 
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Ma 9. 
Ma 10. 
Ma 11. 
Ma 12. 
Ma 13. 
Ma 14. 
Pictorial Maps; 12 to set (25 x 38"); Pan American 
Union, Department of Cultural Affairs, washington, 
D. c. Free. 
Colorful stylized maps of the South American 
countries and the Guianas by Carybe (H. Bernabo of 
Argentian) conveying the atmosphere of each country 
rather than exact geographic information. 
Railroads of the United States at various Historical 
Periods; (57 X3"7"); Rand McNallY and Company, 536 
South Clark Street, Chicago 5, Illinois . $.05. 
Black and red on white background. Shows the 
historical development of railroads in the United 
States. 
Regional Maps (41 x 26~); National Geographic Society, ! 
Washington 6, D. c. (Compliments of Association of 
American Railroads). Free. 
Shows principal railraods. United St ates and 
possessions. Cleartype. Ten colors. 
State Maps (42 x 50"); C. S. Hammond and Company, 
305 Easti03rd Street, New York 21, New York. $1.00. 
Shows all railroads, abandonments, electric and 
interurban lines, topography, and points of special 
historical interest in the state. 
Sunkist Map of California (32 x 36"); California 
Fruit Growers-Exchange, Educational Division, Sunkist 
Building, Los Angeles 54, California. Free. 
Map shows mountains, cities, valleys, etc., of 
California. Has legend with two or more sentences 
describing each part i cular spot of interest. Has 
excellent possibilities ±n expository writing. 
Ten-Color Wall Map (63 x 63"); The National Geographic 
Society, Administration Building Sixteenth and M 
Streets, N. w., washington 6, D. c. One set free to 
teachers. 
Highly decorative maps describing various coun-
tries. Excellent to coordinate with news dispatches. 
Spelling of world place names, cities and towns 
unusually accurate. 
Tyron Illustrated American History Maps; 9 maps 
(each 48 x 38"); Weber Costello Company, 12th and 
McKinley Streets, Chicago Heights, Illinois. $3.50 
each or $41.50 per set. 
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attention of pupils. Illustrations create lasting 1 
,, 
II 
II 
impressions of place and event. , Colorful and 
authentic illustrations. Designed for Unit Method 
of Teaching. I 
I 
I 
'I 
l'i *Ma 5. British Isles Literary-Pictorial 
II ( 44 x 64" ) , scale 14 miles to inch), 
Denoyer-Geppert Company 
5235 Ravenswood Avenue 
Chicago 40, Illinois 
I! 
II $9.00; $11.75; and $13.75. 
Physical Description: 
I 
I, 
,, 
il 
The main map shows places of literary interest 
as illustrations of such typical scenes as cathedrals, 
literary shrines, etc. (See Appendix p. 135). Supple-
I 
as well I 
I 
castlesl: 
menting the places of purely literary interest are cities and 
towns of general and historical interest as well as names of 
counties, rivers and physical features. Edited by Henry J. 
Firley. Illustrated by Ernest Dudley Chase. Si ze, 44 x 64 
inches. Scale 14 miles to inch. 
Educational Value: 
In studying the great field of English l iterature, 
probably nothing would prove so stimulating to genuine inter-
est and love of the subject as actual visits to the literary 
shrines in which the British Isles abound, as well as to the 
settings of the various novels, plays, and poems. Unfortunat 
ly, very few of us can emulate Chaucer's characters and make 
pilgrimages to these shrines. Yet, when we study a beautiful 
II I ,6 
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I; map, an 11 archair pilgrimage" can be arranged which will prove II 
I; an effective subs ti tu te for the actual journey. !1 
I! 
may t ake ! With the map before them, teacher and students 
. an imaginary trip, bridging with their imaginations the gulf 
I 
II of distance. II 
I 
Not having to worry about ships and docking 
l facilities, they can proceed from Bideford Bay or Barnstaple 
\; (see Kingsley's "Westward Ho! 11 ) around Ilfracombe thru the 
I, 
... 
, Bristol Channel into the mouth of the Severn. As, in their 
i: imagination, they sail up the channel, on their left they can 
:1 . 
·I 
· see the beautiful green mountains of Glamorganshire where 
tl 
1; Cardiff, the main seaport of Wales is located. To their right, 
II 
) hidden behind the Quantock Hills, lie the bleak moors of 
II 
11 Devonshire, so dear to the hearts of the Hardy followers. 
!l 
I Many rivers empty into this broad-mouthed stream; and 
~~ if our students will take time to explore these smaller 
1
j estuaries (something that couldn't be done on an actual, con-
'· ducted tour of the Isles), they will see many interesting 
I' 
I 
li 
I 
I 
I 
I 
I 
!I 
II 
(born at Tintagel, in Cornwall) held his court. 1 
As they pass the next little river on their right, I 
I· 
II 
of the young fellowCpilgrims may want to turn in, for is thi:ome l 
I 
1· not the 
I
! shrine? 
! Bristol ji 
IL 
I 
I 
Avon River, famous the world over as t he Shakespeare 
But it is necessary to explain that this is the 
Avon, onl y one of many rivers of that name in Britain, 
II 
I! 
i· 
,I 
'I 
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it being a derivation of the Celtic word for water. Still 
another Avon winds past the mysterious monoliths at Stone-
henge, through the New Forest, and empties into the English 
Channel near the Isle of Wight". 
Up the Wye a short distance lies Tintern Abbey, a 
beautiful place known to those familiar with the work~ of 
Wordsworth . And so our students proceed up the Severn, past 
Berkeley Castle and Gloucester, the river growing narrower and 
more tortuous until another Avon River is reached. This it 
is the Avon, often known as "Shakespeare's Avon." Forsaking 
!1 the Severn they proceed about thirty miles on up the Avon until 
1 they come to Stratford-on-Avon. This is the famous shrine of 
l 
1\ 
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the man called, by his friend Ben Jonson, "Sweet Swan of Avon. tt ;I I 
II 
'I I, 
Here they see Anne Hathaway's cottage pictured on their map, 
and further up the river, famed Warwich Castle. 
I' 
,! A single copy of the map is sufficient for the class-
1: room library; nine dollars is a reasonable price. 
\l 
jj *Ma 6. 
I New England Literary-Pictorial 
""(""lPr x 64"), scale 8 miles to the 
inch. $9.00; $11.75; and $13.75. 
' 
,i Physical Description: 
Denoyer-Geppert Company 
5235 Ravenswood Avenue 
Chicago 40, Illinois 
I The location of places of literary interest through-
I out 
I• 
11 and 
!I ij 
I' II 
'i 
I 
New England, together with illus t rations of literary shrine 
buildings of historical interest, are shown on the map. 
'I 
li 
I 
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1: In addition, places of general interest are indicated, as are 
I 
'I 
I 
tl various physical features of the region, such as rivers and 
mountains. 
'I 
II 
I 
li 
Four insets, showing the sites of places having literar~1 
associations, are included: the heart of the City of Boston; I 
Boston and Vicinity, covering the area from Salem on the north, I 
to Quincy on the south, to Concord on the west; 
Vicinity, the Harvard domain; 
II 
Cambridge and J1 
I 
the literary associations of New 
England as a whole, indicating the areas in which the authors 
il 
1 resided, or about which they wrote. 
II 
I' Educational Value: I Life is character and action of man mixed with mountain~, 
,: 
11 humus, and rain, in varied quanti ties. And man's story and 
j: 
•' I song is an expression of life. Nowhere is this reflected more 
I· 
'• distinctly than in the literature of New England, a peculiar 
I 
1
: 
entity and creative spontaneity marking it indigenous. 
~ I 
II 
I, 
I! 
For example, how enlivened Longfellow's poem "The 
Midnight Ride of Paul Revere" becomes when studied in conjunc-
tion with a map such as this. Paul Revere's home and the Old 
'I 
II North Church can be located; the route he took to warn the 
:I Minute Men, from Charlestown to Lexington and on to Concord, 
I. II 
Ji 
'I 
can be traced. The spirit of the narrative is so much more 
easily grasped. 
Using data from the map to take a tour of Hawthorne's 
life further demonstrates the value of the map. 
I 
I· 
{8 
I 
I 
;, 
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- l~~-------- ~~wthorne was- b~r-~ ;n- S~lem, July 5, ~S04. He spent l
'_ -
--
I much of his boyhood at Raymond, Maine, near Sebago Lake. 
1' From 1821--1825 he attended Bowdoin College at BrunSWICk, 
; 1 Maine. For the next twelve years he lived i n Salem. 
,1 His travels provided rna terials for the following works: 
I, White Mountains and Franconia Notch--"The Great Stone 
Face." 
Martha's Vineyard-- "Chippings with a Chisel." 
The Shaker Community at Canterbury, New Hampshire--
"The Canterbury-pflgrims." 
Greylock in the Berkshires--"Ethan Brand." 
Braintree-,-Massachusetts-- "The Mayhole of Merry Mount." 
1 
I 
I From Boston Custom House (1839--1841) he went to West 
Roxbury, Massachusetts, to live with the Transcendenta- I 
lists at Brook Farm. After his marriage to Sophia Amelin 11 
Peabody of Salem in 1842, he lived in the Old Manse at 
Concord, where for the next three years he associated 11, 
with Emerson, Thoreau, Ellery Channing, and Bronson I 
Alcott. In 1945 he returned to Salem. While at Lenox, 
Massachusetts, he wrote · "House of Seven Gables." Then 
for awhile he lived at Concord, and in 1864 died in I 
I 
I 
I' II II 
,j 
I 
Plymouth, New Hampshire. 
The simplicity of the maps enhances their clarity and 
the very fact that they are up-to-date and dramatic in 
presentation can contribute to the reduction of abstract-
ness. 
The utilization of literary maps as a means of enrich-
ing the content of oral and written communication may allow 
I. literature to live, to exert its power, to illustrate its I 
magic, and create the enjoyment of literature for life. 
Objects, specimens, and models. Although defining 
the types of sensory-aid devices is less important than in-
dicating how they may be used, for clarity's sake a classi-
1 fication or distinction should be made. The definitions 
I suggested by Clive M. Koon17 of the U. S. Office of Education 
,, 
,. 
I 
" 
appear to be justifiable: objects are nthe things themselves" 
17c. M. Koon, 11 School Use of Visual Aids," Bulletin 4, 
p. 12, u. S. Office of Education, Wash., D. C., 1938. 
I 
I, 
I 
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' insects, fruits, vegetables, thermometers, tools, weapons, fire lj 
extinguishers, leaves, animals; specimens are "parts of objects
1
:
1
" 
"rep-
II 
JJ --pieces of glass, wood, leather, paper; 
I 
I 
and models are 
' I 
I licas of objects"--house, engine, boat, bridge, or coal mine. 
II 
II 
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Babylonian House Patterns; (15 x 15 x 9" high) (scale 
3/8" = 1 1 ); University Museum, 33rd and Spruce Streets . 
Philadelphia 4, Pennsylvania. $1.50 postpaid. jl 
Blue prints of a house of the time of Abraham for 1 
construe ting a very simple model made of celotex with 'j 
whitewashed walls. . 
Building Your Electric Motor; (14" high); School Ser-
vice, Westinghouse Electric Corporation, 306 Fourth 
Avenue, P. 0. Box 1017, Pittsburgh 30, Pa. Free. 
Directions with materials for building an electric 
motor using only nails, wire, and friction tape. II 
Egyptian House Model; (22 x 31'' x 7" high); (scale I 
3/8" = 1 1 ); University Museum, 33rd and Spruce Street$ , 
Philadelphia 4, Pa., $6.50 plus postage. I 
An accurate restoration in cardboard of the dwell- I! 
ing house on the estate of an Egyptian Nobleman of 
about 1400 B. C. 
Medieval House Model; (8 x 5 x 16" high) (scale 3/8"= 
1 1 ); University Museum, 33rd and Spruce Sts., Phila-
delphia 4, Pa. $4.50 plus postage. The house of a 
cloth merchant in Reuen at the beginning of the 15th 
century reconstructed in cardboard. 
Roman House Model; (48"x 24" x 10" high); University 
Museum, 33rd and Spruce Sts., Phila. 4, Pa. $3.50. 
A typical 19 room Pompeian house of the first cent. 
A. D. 
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I Babylonian House Patterns 
~~ (15" X 1511 X 9" high); 
university Museum : 
!i (Scale 3/8" = l'); $1 . 50 . 
33rd and Spruce Streets ~ 
Philadelphia 4, Pennsyl vani 
1
: 
Physical Description: 
.I Blueprints of a house of the time of Abraham for con-
jl structing a very simple model of celotex with whitewashed 
,, walls. The materials needed but not supplied are celotex, 
I 
cardboard nails, wire, glue and paint. 
/1 
li 
* Mo 3. 
University Museum Egyptian House Model 
(22 11 X 31 11 X 7" high); 
1 
(Scale 3/8" : 1 1 ), $6.50. 
33rd and Spruce Streets 
Philadelphia 4, Penna. 
I' i! 
I· 
\I 
11 
,; 
1: 
I ~ I! 
I' 
II 
II 
,I 
'I !I 
I
', I 
'I 
Physical Description: 
An accurate restoration in cardboard of the dwelling 
house on the estate of an Egyptian nobleman of about 1400 B. C. 
The original house was excavated by British and German exped-
itions at Tell-el-Amarma. All materials for the construction 
of the seventeen room house are supplied except paints, glue 
and a wood base for the finished model. 
* Mo 4. 
Medieval House Model 
~8 11 X 5 11 X 16 11 highl; 
scale 3/8" = 1'), 4.50. 
Physical Description: 
University Museum 
33rd and Spruce Streets 
Philadelphia 4, Penna. 
The house of a cloth merchant in Rouen at the beginning 
of the fifteenth century reconstructed in cardboard. The 
I 
! 
,I 
I 
II 
II 
11 house contains four rooms and an attic. Furniture and all 
materials except glue and paint supplied. 
1
1 
* Mo 5. 
I' Roman House Model University Museum il ~X 24" X l011 high); I; (Scale 3/8" = 1'); $3 .50 
I 
33rd and Spruce Streets 
Philadelphia 4, Penna. 
1, Physical Description: 
I 
I 
I' I 
A typical nineteen-room Pompeian house of the first 
i1 century A. D. reconstructed in cardboard with mosaic floors 
li and wall paintings reproduced from the finest Pompeian example. 
II 
il 
11 Complete walls, floors, roof, peristyle, furniture and figures 
1: 
1l are supplied with a color chart · and full directions for color-
!! 
'I ing and assembling. A wood base a nd bits of sponge, sandpaper, 
moss for the garden, glue and paint are not supplied. 
',·j' Educational Value: 
An object, specimen, or model is used in order to give 
I 
I 
i 
I 
the pupil actual firsthand experience and, of necessity, this 
I 
II means direct personal contact with the item. Usually, the 
more direct this experience is, the more educative it is. 
And this direct experience can be direct only if and when the 
li pupil himself 
11 ways actually 
'I 
sees, feels, handles, ope~ates, and in other 
works with the item. 
I Pupil participation may be various types, such as 
reading additional material; demonstrating, experimentating, 
and investigating; designing, executing (or collecting), 
arranging, and displaying similar, imitative, or supplementary 
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I --objects, specimens, or models; sketching, drawing, painting, 
, 1 or photographing; keeping diaries or records; writing stories, 
1 descriptions, poems, and jungles; and discussing or debating 
before his own or other groups. Here again, individual in-
II terests, capacities, and abilities should be recognized, 
II 
I 
,I 
d 
:j 
11 
I 
,J 
i· 
I! 
I 
I 
I 
respected, and capitalized. 
FLAT OR UNPROJECTED PICTURES 
The "still" picture has been attractively defined by 
Thralls in these words: "The still photograph represents a 
cross-section of a visual experience at the instant it occurs. 
It stops motion, shows line and color, indicates spatial 
relationships, and portrays people, objects, and scenes in 
. 18 
which motion is not an essential feature." Commonly used 
types of the still picture are the so-called "flat" or unpro-
jected pictures--photographs, prints, paintings, and stereo-
1 graphs--and projected pictures--opaque projections, slides, 
and filmstrips. This study is concerned with only the "flat" 
I or unprojected picture. 
,J 
j! The still picture, one of the most universally used 
1! aids in education, is popular because (1) it is real and vivid 
li i and brings clarity, enriched meaning, and emotional response; 
I 
il 
lj 18zoe A. Thralls, "The Selection and use of Pictures, 1i1l 
1
1 
The Journal of National Education Association, XXI (November, 
il 19'32) ' pp . 21i7 -248. 
I 
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11 ( ;)---i~ -~~~v~~~-:-~oti va-t ion because of its immediate appeal; I 
il I 
I! ( 3) it is easily available; ( 4) it is convenient to use; i 
I' , 
'i ( 5) it is inexpensive; and ( 6) it can be used repeatedly. 11 
This last value is very important when one realizes that a 
i 
1
1 
picture is not something to be merely looked at and then 
tl 
II passed by but something to be analyzed, studied, thought about, 
I It II and correlated. 
I 
I 
I 
i 
I Pi 
I 
LANGUAGE ARTS 
5. History 
PICTURES 
Table of Contents 
ACTIVITIES RELATED ACTIVITIES 
of Mail Pi l. 
---
I Pi 10. Elizabethan England Pi 2. 
Air Cargo 
Artext Prints 
I 
:I 
I 
I' I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
J' 
I j, 
I 
.. 
Pi 3. 
Pi 4. 
Pi 5. 
Pi 7. 
Egyptian Art 
Historic Planes 
Mainliner 300 
Living Together in 
the Modern World: 
PrOblem 4--Trans-
portation 
Pi 8. Railroad Pictures 
Pi · 9. The Perry Pictures 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
II 
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1. 
2. 
3 • . 
4. 
5. 
6. 
Air Cargo; 8 pictures (11 x 17"); School and College 
Service, United Air Lines, 80 E. 42nd Street, New York 
17, New York. 
The story of Air Cargo, showing cargo-liner interior~ 
refrigerated compartments, loading devices and kinds of 
cargo carried. 
Artext Prints; 30 pictures (8 x 10"); Artext Prints, 
Inc., Westport, Conn., $12.00. 
Printed in full color from plates made from the 
original paintings by color photography. The thirty 
subjects in each level are offered in sets. Each set I 
is put up in an attractive folder containing valuable I 
integration data--art projects, language, music, and 
social studies. 
Egyptian Art; 3 sizes ( 14 x 19"; 22" x 28", 22 x 48") I 
The Metropolitan Museum of Art, The Lending Collections, ! 
Fifth Avenue and 82nd Street, New York 28, New York. 'I. 
Loaned free for four weeks . 
Paintings illustrating life, culture and history of 
the Egyptians by H. M. Herget. Reproductions of 
Egyptian wall paintings from water colors of the 
originals in tombs at Thebes and at Lisht. 
Historic Planes; 12 pictures (8~ x 11"); School and 
College Service, United Air Lines, 80 E. 42nd Street, 
New York 17, New York. Free. 
The history of coast-to-coast air transportation 
from the Wright Brothers' plane to the Mainliner 
Stratocruiser--all grade levels. 
History of Mail; 16 pictures (8~ x 11"); School and 
College Services, United Air Lines, 80 E. 42nd St., 
New York, New York. Free. 
The development of postal service from 3800 B. c. 
up to the present time--applicable to all grades. 
Mainliner 300; 10 pictures (11 x 17"); School and 
College Service, United Air Lines, 80 E. 42nd St., 
New York 17, New York. Free. 
The individual is taken on an airplane trip from 
the time of calling for a reservation to landing at 
his destination. 
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Pi 7. Living Together in the Modern World: Problem 4 --
Transportation Tf4-xl7"); Creative Educational 
Society_, Mankato_, Minn._, 1949. $1.00. li 
Visualized Curriculum Series; ninety-nine pictures 
1 
covering various modes of transportation from ancient 
to modern times; explanatory text on reverse side of 
each picture. 
Pi 8. Railroad Pictures; 56 pictures (10-k x 7~"); 
Association of American Railroads_, Transportation 
Building_, washington 6_, D. c. Free. 
Photographic reproductions in half-tones_, printed 
on separate sheets for mounting or other display. 
Pi 9. The Perry Pictures; (3 x 3~''; 5~ x 8"; 10 x 12"); 
The Perry Picture Company_, Malden_, Massachusetts; 
$.01_, .02_, and .10. 
Pictures are half-tone reproductions from photo-
graphs or steel engravings. However, the minute size 
of these pictures detract positively from their use-
fulness in classes. 
Pi 10. Elizabethan England; 41 plates (12 x 16~''); Boston 
Museum of Fine Arts, Boston, Mass., $5.00 (captions 
and text included.) 
Life and customs in Elizabeth's reign are pre-
sented by reproductions of contemporary portraits, 
engravings, book illustrations_, buildings_, furniture_, 
and other arts. Captions emphasize each picture as 
an historical or literary record. The text discusses 
the political and religious development of the time_, 
the spirit of discovery_, the pattern of social and 
domestic life. A brief bibliography and a list of 
records of Elizabethan music are appended. 
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POSTERS 
"By definition the poster is a composition of bold 
j forms and colors designed to catch immediately the eye of the 
I passerby, hold his attention, and impress on him a story, a 
I 19 
l
j fact, idea, or image that he will remember." It may be used 
~' to facilitate the teaching of a specific concept or fact, to 
i! 
j! convey a general impression necessary for understanding, or to 1: 
11 contribute in establishing a communicative atmosphere. The en- ~ 
il I: tire design of a poster is built around a single idea which is I 
I 
j! visualized by means of a flat picture, graph or by lettering. 
I! 
II 
verbal explanations are, however, minimized in order to allow 
I• · for rapid comprehension of the poster's theme. 
li 
POSTERS 
Table of Contents 
LANGUAGE ARTS ACTIVITIES RELATED ACTIVITIES 
Po 1. Australia Po 2. Australian Animals 
,, Po Double Royal Posters Po 5. 
!i *po 
lj 
3. 
4. 
6. 
7. 
Stoddard, Bailey, Lewis, 
McPherson English Series 
How to use the ChalkboaruPo 
Great Men of Electric 
al Engineering 
I 
I! 
,I 
'I 
Po 
Po 
9. 
How Words Change Po 11. 
Nutriti on and Health 
Education-
Quad Royal Posters 
II ---------------------1 
l9 Charles F. Hoban, Charles F. Hoban, Jr., and Samuel 
B. Zisman, Visualizing the Curriculum, Dryden Press, N. Y., 
1939, p. 22 . 
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POSTERS (cont.) 
ARTS ACTIVITIES 
Pictorial News Posters 
The Story of Food 
RELATED ACTIVITIES 
Po 12. Quiz: Are You Post-
-ed?------
II 
Your Library and Some 
--reople You Don't Want 
Po 13. Read What Users Say 
1 
About: I ndian Fire 
Pumps . -- , 
in It. 
--
POSTERS 
Po 16. The Marshall Plan 
--sales Planner--
Australia; (30 x 30"); Australian News and I nformatio n 
Bureau, 636 Fifth Avenue, New York 20, New York. Free, 
plus postage $.07. 
There are seven of these attractive posters, each 
one featuring pictorially a different capitol city. 
Australian Animals; 12 posters (22 x 22 11 ); Australian 
News and Information Bureau, 636 Fifth Avenue, New 
York 20, New York. Free (postage $.03). 
Pictures of the kangaroo, platypus, loala and 
other animals and birds of Australia in their native 
habitat. 
Double Royal Posters; (25 x 40"); Associated British 
and Irish Railways, Inc., 9 Rockefeller Plaza, New 
York 9, New York. $1.75. 
England and Ireland highlands seen from railroad 
pullman cars. 
Stoddard, Bailey, Lewis, McPherson English Series: 
American Book Company, 88 Lexington Avenue, New York 
16, New York. $.40. 
Three sets of eight posters (20 x 13"). Subject 
matter of sets: 
I 
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Po 5. 
I Po 8. 
I 
:j Po 
II 
II 
I 
I 
9. 
I! 
i Po 10. 
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Set # 1. 
Set # 2. 
Set # 3. 
Punctuation 
usage 
Grammar. 
Great Men of Electrical Engineering; (11 3/4 x 17~); 
School Service, Westinghouse Electric Corporation, 
306 Fourth Avenue, P. 0. Box 1017, Pittsburgh 30, 
Pennsylvania. Free. 
A two-color poster showing the chronological 
relation of 41 important scientists and their contri-
bution in the field of electricity. 
How to Use the Chalkboard; (22 x 34"); Weber Costello 
Company:-12~McKinley, Chicago Heights, Illinois. 
Helpful guide in using the chalkboard as an instru-
ment for more effective teaching. 
How Words Change; (10 x 11"); Junior Scholastic 
Magazines, 1 East 12th Street, New York 3, New York. 
$.05. 
Illustrations of former meanings of words. Con-
temporary meanings explained in paragraph form below 
picture. 
League's Series of Posters for case-Finding Programs; 
(22 x 34''); National Tuberculosis Association, 730 
South Sixth Street, Springfield, Illinois. $.04; 
$.06; $.09. 
Set , of fifteen posters depicting aspects of the 
Tubercular problem. (See also, Exhibit #8) 
I 
,, 
.J 
I 
I 
I 
I 
I, 
Nutrition and Health Education; 4 posters (30 x 30"); 1 
Educational Relations, Department of Public Services, 
General Mills, Inc., Minneapolis 15, Minnesota. Free. 
1
1 
This poster furnishes interest and stimulation in 
the development of sound practices for healthful liv- Ill 
ing at home and at school. 
Pictorial News Posters; 3 posters (14 x 17" ); School II 
Service, Westinghouse Electric Corporation, 306 Fourth 
Avenue, P. 0. Box 1017, Pittsburgh 30, Pa. Free. 
Two-color photographic posters on up-to-date 
scientific and industrial themes for bulletin board. 
Quad Royal Posters; (80 x 40"); Associated British 
and Irish Railways, Inc., 9 Rockefeller Plaza, New 
York 9, New York. $1.75. 
II 
II 
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I Po 12. 
I 
I 
II 
I 
1 Po 13. 
II 
I' 1 Po 
II 
I 
Po 
Po 
d 
I 
14. 
15. 
16. 
17. 
18. 
li 
li il--
l 
II II 
Landscape and architectural features of the 
English and Irish Countries. 
Quiz: Are You Posted? (8~ x 11"); General Foods, 
Free. ----
Quiz type poster with question and answer on how 
to become a connoisseur of foods. 
Read What users Say About: 
(SOX 40" ) ; D. B-:-8mi th and 
York. Free. 
Illustrated testimonials 
Subject Posters; Set of 6 
Company, 950-972 University 
New York. $1.00. 
Indian Fire Pumps; 
Company:-Dfica 2, New 
on these pumps. 
(8~ x 11"); H. W. Wilson 
Avenue, New York 52, 
Reproduced by silk-screen process in full color. 
Subjects include: sports, adventure, Americana, 
history, religion in our times, the outdoor beckons. 
Sweden; 10 posters (50 x 50"); Swedish National Travel 
Office, 630 Fifth Avenue, New York 20, New York. Free. 
Series of highly colored posters of the country of 
Sweden and famous landmarks. 
The Marshall Plan Sales Planner; (30 x 40"); School 
Service, Westinghouse Electric Corporation, 306 
Fourth Avenue, P. 0. Box 1017, Pittsburgh 3C, Pa. 
Free. 
Six-color poster which folds to 7~ x 10". Shows 
the "Why" arid "How" of the Marshall Plan. Chart 
depicts graphically the type, source, and des t ination 
of Marshall Plan goods and the twelve steps involved 
in the practical operation of the plan. 
The Story of Food; 10 posters (40 x 40"); American 
Can Company, ~Park Avenue, New York 17, New York. 
Free in limited quantities. 
Series of graphic presentation of food preservation 
showing its transition and development through the 
years from the earliest beginning to our present day 
high-speec modern methods. 
Your Library and Some People You Don 't want in It; 
1"4"C)x 40"); rr.-w~lson Company, 950-"9{'2unfversi ty 
Avenue, New York 52, New York. $1.00. 
Poster humorously depicts library nuisances. 
go 
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I *Po 4. i 
-- - -
!I English Series American Book Company 1 
1 Stoddard, Bailey, Lewis and McPherson 88 Lexington Avenue 1 
1; ( 20 x 13"); $. 40. New York 16, New York 
11 PhySical Description: 
'j Three pairs of correlated posters which describe certai 
II ~~ crucial :::::r:f a::a:;· m:::::::i::: :::::u:::::: Illustration 
II 
:J and words are in bold-face green and black colors. 
II 
II 
li 
I' 
II 
II 
'I 
I 
Usage. The purpose of the first set of posters is 
to aid in establishing correct usage habits. Specif-
ically, the following are emphasized; problems of agree-
ment , and usage involving tricky verbs, adjectives, 
interrogative pronouns, and the object form following 
prepositions. Each principle is reduced to an easy level, 
and the humorous cartoon figures add interest. 
Grammar. A particularly attractive orange-black-and-
white set of posters utilizing cartoon figures to portray 
specific grammatical concepts and enliven teaching. The 
purpose is to help pupils understand these concepts. An 
illustrative sentence is used. 
Punctuation. The purpose of the posters is to help 
pupils to understand both the rules and the application 
of the rules. These posters deal with eight problems 
of punctuation. They include use of: the period, comma, 
semicolon, colon, apostrophe, and quotation marks. 
Humorous cartoons enliven the teaching, and the illustra-
tions of the rules are so simple and clear-cut that 
pupils learn b~ visual means. 
I
I Educational value: 
II The posters are intended merely as visual aids. They 
li 
'I 
II 
I 
I 
lj 
I 
I 
should not take the place of the development as it is given in 
the textbook, but they should supplement and enrich. 
As a given concept is being taught, the corresponding 
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1 
wall poster may be used. The pupils will enjoy looking at the [ 
!1 poster and talking about it. During the discussion, the job 
lo 
,r 
p of the teacher is to clinch the principle being presented. If, 
II 
after the dis6ussion, the poster is placed on the bulletin 
II 
· board and kept there for a short time, the pupils will have 
I' II 
II 
1. 
I 
I' 
1111 
I 
II 
j! 
1'1 
I 
i 
II 
li 
further opportunity to look, absorb, and learn. 
The posters will survive years of hard use i f they are 
pasted on oaktag. In this way, they are not torn easily; and 
they can be stored flat. 
RADIO AIDS 
Radio has been referred to as the "fourth R," and as 
the "fourth dimension in the living room," by educators who 
are concerned with promoting the intelligent use of this tool 
20 
among the citizens who comprise its vast listening audience. 
Since the chief objectives of the teaching of English 
are communication and appreciation, of which the four main 
phases are reading, writipg, speaking, and listening, it is 
1! fitting that students become acquainted with those programs 
I! 
I II 
I; 
tl 
II 
II 
I 
I 
I. 
!I 
:I 
which are outstanding in providing inspiration and widening 
their horizon in these fields. Such programs may be adapta-
tions, original dramas, news broadcasts, discussions, or book 
20Lillian Novotny, "NCTE Radio Awards Project," English 
Journal, XXXV (March, 1946), pp. 103-110. 
II 
!! d 
- -~-- ---·- ------- - --- ----·---·-·------ ----- -.,,-~~~iews~- ~~ey may also include effect-ive -spee ~h~~in~-~:~=~ 
I I! address, a rendition of a poem, or an enactment of a dramatic 
,· II role. 
IJ Teachers of English want their students to develop the 
I' "listening habit," the desire to listen to those radio pro-
!1 grams which, like some magazines, are "quality" programs; they 
11 want them to choose their programs wisely in accordance with 
I· j, their own rna turing standards of judgment; they want them to 
r! become "programtuners," not haphazard "dial-twisters." 
I 
11 The outlines for discussion which follow could be used 
I. 
i\ by the teacher of English to arouse critical analysis and 
II 
I' 
I 
I 
; 
i 
I 
develop standards of evaluation. Class discussion may suggest 
emendations. It is hoped that they may serve as a stimulus 
to a critical evaluation of radio-listening. 
SUGGESTED OUTLINES FOR CLASS DISCUSSION 
Analyzing the use of Radio as a Tool in Our study of 
English 
A. What are the language arts that we are striving to 
improve through study in our English Classes? 
1. Reading 2. Writing 3. Speaking 4. Listening 
B. List the outstanding types of radio broadcasts and 
make an analysis of ways in which each type might 
be utilized to further our studies in relation to 
these aims. 
Reading Writing Speaking · Listening 
1. News . . . . . . . . . . . . . . . 
2. Music . . . . . . . . . . . . 
3. Drama. . . . . . . . . . . . . . . 
4. Comedy and 
variety. . . . . . . . . . . . • . . . . 5. Speeches . . . . . . . . . . . . . . . . . 
6. Round table 
or discussion . . . . • . . . . . 
7. Quiz. • • . • 
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c. What does radio offer us that is unique? How does 
it differ from the other tools that we use in 
achieving our objectives in the study of English? 
D. What can be done to further the use of this tool in 
English classes? 
Developing Good Listening Habits 
A. Discuss the value of the criteria for good listening 
listed above. Are there any you would add? 
Delete? Restate? 
1. I check the newspaper, radio station, or maga-
zine listings of recommended programs each day. 
2. I limit my listening to those programs I have 
selected. 
3. I concentrate on the program I have selected for 
listening--not attempting to do something else 
at the same time--and try to remember what I 
hear. 
4. I keep a pencil and paper handy so that I can 
jot down quickly any information I may want 
to keep--a recipe, an advertiser's offer, a 
word I want to look up, etc. 
5. I write to the station, or to the sponsor, when 
(in my opinion) there is something particularly 
good or bad, trying to explain why I feel as 
I do. 
6. I read books, or magazines, or newspapers to 
follow up information that I have heard on the 
air. 
7. I try to hear both sides of controversial issues--
for example, at election time, I listen to 
candidates on both sides. 
8. I use the radio for self-improvement by keeping 
myself well informed, by improving my vocab-
ulary and my voice, and by learning to appre-
ciate better music and drama. 
9. I tune the radio in correctly and control the 
volume so that it does not annoy my family or 
my neighbors. 
10. I turn the radio off when the programs I selected 
are over. 
11. I share the radio with my family and discuss the 
programs with them. 
Establishing Criteria of Evaluation 
A. What are some of the terms in radio with which we 
should be familiar in order to achieve common 
understanding? 
1. Sustaining show 
2. Commercial show 
3. -Theme :rr;tusic 
4. 
5. 
Unity 
Speech 
(a) Articulation 
(b) Pronunciation 
I 
I 
I 
II 
,· 
II 
I 
-=---=---~~ == ======-======== 
6. 
7. 
8. 
9. 
Audience appeal 
Sponsor 
Drama 
!~l 
News 
m 
Unit drama 
Serial drama 
Adaptation 
Straight news 
Commentary 
On-the-spot 
Dramatization of news 
11. 
12. 
13. 
14. 
15. 
(c) Diction 
Humor 
variety show 
Interview 
Panel 
Round table 
B. What shall we look for in a radio program in order 
to analyze its value? (The following outline is 
merely suggestive.) 
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PROGRAM ANALYSIS 
Criteria for Evaluation 
Type of broadcast •.•.•. name of program. . . . . . . 
Time ••. to ••. Station. 
Sustaining •.. Sponsored. If so, by whom? •... 
. . . . . . . . . . . . . 
Type of material: Straight talk ..• Lecture •.. Drama 
••.• Interview •... Other •• I 
Theme music: Orchestra. • . . Instrumental. • . • (type). · 1
1 Vocal. • . • Other. • • . None. • • · · r 
Program detail: Timing. . Started. . . . (time); 11 
Opening announcement •.•• Body of program ...• (min.) 
1 Closing announcement. . Other. • . • . • . • . I 
Summary of contents: •• . . 
. . . . . . . . . . . . 
To what audience , did it appeal? Family ••• Housewives •. 
Children •.•• Sports fans. . • Voters •• 
Citizens •.••••• Others. • • . • • ..•••• 
I 
I 
: \1 
• I 
I 
Organization: j 
What was the purpose of the program? To entertain. • 
1 To inform ••.• . To stimulate thought •.•. To sell 1 
a product. . Other. . . • •••.•• · . · • 1 
was there unity of purpose?. . ••• Were the items I 
well chosen? • ·· • • • . • • • • • was the appeal broad 
enough to reach -the listener for whom it was intended? 
. . . . . . . . . . . . . . . . . . . . . . . . . . . 
was there unity of theme? •••••••..••. 
How was it s_ecured? Through thought relations? • 
Through the selection of program elements? •••. 
Were there distracting elements? ••••• Other?. 
was any of the material objectionable? •...•••• 
Comrn.en t. . . . . . . . . . . . . . . . . . . . . 
Comment on any particularly pleasing features of the 
program. • . • • • • . 
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Diction: was the material well phrased? •••.• was the 
grammar correct? •..•• was the sentence structure 
good? ••••••.. was the choice of words accurate?. 
Did the words have good descriptive value?. . . •• 
Pronunciation: was the pronunciation accurate? 
If not, what mistakes were made?. • • ••• 
. . . . . . . . . . . . . . . . . . . . . . . . 
Voice: was it varied in its use? ••••. was it appro-
priate to the subject matter being presented? • • • 
was the articulation good? If not, was it hurried? 
• • . • • • • • . Affected? •••••• Explosive? ••• 
Drawled?. • . . . Lisped? ••.••..•••••. 
Value of the broadcast (at this point teachers may wish 
to provide space for fuller and more detailed replies); 
Did the program affect your attitude? .•..•...•. 
If so, how? • • . . . . . . .. . . . . . . . . . . • . • . 
Did it bring out the relationship between past events 
and p~esent happenings to show how the present has 
grown out of the past?. . • • • . • • • • • • . • • . . 1 
Did it indicate the interrelationship between various 
fields of knowledge--such as social relationship and 
science, or science and art, or art and music? •.•. 
If so, what fields?. • • . • • . . . • . • . • • . • • 
Did it contribute toward an appreciation of the cultural 
advances made by mankind in any field? •...•••.• 
Did it increase an understanding of our government and 
our way of life? ••••..•••••••..••• 
Did it state facts that are valid and authentic? •• 
Did it help you to understand your neighbor, other 
people of other lands, or yourself any better? ••• 
Did it help you to realize that your experiences are 
shared even by other people of other lands? •••.• 
. . 
was there anything unusual about this broadcast? •...• 
Were any important personalities made known to you? 
•..•...••.•.• was it broadcast from a fore 
land? •••.•...... was it an unusual treatment 
of sound or music to create a mood?. • . • • . • •• 
Other?. . . . . . . . . . . . . . . . . . . . . 
Does this program maintain a consistently high level of 
excellence?. . . . . . . . . . . . . . . . . . . . . . . 
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PROGRAMS 
1. Between the Dark and Daylight, planned--produced by 
the Columoia Broadcasting System. Length: 30 minutes, 
Script, Allan Sloane; Talent, Edward R. Murrow; 
Producer, Lee Bland, Broadcast 10:30 to 11 P. M., 
EST, on Sundays from Station WCBS, New York, over 
the Columbia Broadcasting System. 
Treats the important problem of the plight of 
children in war-torn countries with a stirring 
directness and simplicity seldom encountered on the 
air. 
2. Boston Symphony Dress Rehearsal, planned--produced 
by the National Broadcasting Company. Length: 
30 minutes; Talent, Boston Symphony Orchestra under 
the direction of Charles Munch; Commentary, Olin 
Dowens: Director, John Wright. Broadcast 1:00 to 
1:30 P.M., EST, on Sundays from Station WBZ, Boston, 
over the National Broadcasting Company. 
A program of unusual educational value in the 
field of symphonic music presented effectively and 
interestingly. 
3. Child's World, planned--produced by the Public 
Affairs Department of the American Broadcasting 
Company. Length: 15 minutes; Talent, Helen Parkhurs J 
and different groups of children; Director, Helen 
1
1 
Parkhurst. Broadcast 9:30 to 9:45 P. M. on Mondays 1 
from Station WJZ, New York, over the American 
Broadcasting system. 
For its fresh approach in bringing to radio 
listeners the unrehearsed and unselfconscious views 
and reminiscences of children on such topics as 
juvenile delinquency, racial and religious fellow-
ship, family relations and world problems. 
4. CBC Wednesday Night, planned--produced by the 
Canadian Broadcasting Corporation. A two and one-
half hour block of programs including drama, music, 
and sometimes other features. Script, Talent and 
Directors various. Broadcast 7:30 to 10 P. M. over 
Trans-Canada Network. 
A block of programs for a mature audience. 
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5. Columbia's Country Journal, planned--produced by the 
Columbia Broadcasting System. Length: 30 minutes; 
Talent, Don Lerch, Virginia Tatum; Supervisor, Leon 
Levine. Broadcast 2:30 to 3:00 P. M., EST., on 
Saturdays from Station WTOP, washington, D. C., over 
the Columbia Broadcasting System. 
Timely informative programs in which outstanding 
authorities present developments affecting American 
agriculture, now and in the future. 
6. Crossroads of the Future, planned--produced by the 
Lowell Institu~Cooperative Broadcasting Council. 
Length: 30 minutes; Talent, Faculty and students of 
member ·colleges and universities with guests; 
Director, Richard Erstein. Broadcast 9:30 to 10:00 
P. M., EST., over Station WEEI, Boston. 
An attempt by careful planning and informed, 
unemotional but effective discussion--to clarify 
the issues or conflict between the U. S. and the 
U.S.S.R. 
1. Destination Freedom, planned--produced by Radio 
Station WMAQ, Length: 30 minutes; Script, Richard 
Durham; Talent, various white and colored radio 
actors; Directors, Homer Heck and Bob Wamboldt. 
Broadcast Sunday from 10:00 to 10:30 A.M. CST., 
over Station WMAQ, Chicago. 
A vital, compelling use of radio technique in 
presenting contributions of negroes to the develop-
ment of democratic traditions and the American way 
of life. 
8. E. Power Biggs, planned--produced by the Columbia 
Broadcasting System. Length: 30 minutes; Talent, 
E. Power Biggs. Broadcast 9:15 to 9:45 A.M. on 
Sundays from Station WEEI, Boston, over the Columbia 
Broadcasting System. 
This series of broadcasts offering instrumental 
church music of the highest quality, especially 
compositions for organ, from the Middle Ages to the 
present, covers one of the widest fields in radio. 
The historical comments are well chosen and the 
repertoire presented with simplicity and taste. 
Really an ideal Sunday program. 
9. Grand Jury, planned--produced by the New York City 
Board of Education. Length: 30 minutes; Scripts, 
Mrs. Cecil H. Suffern and Mrs. Adele B. Tunick; 
Talent, Frederic Ernst and the All-City Workshop; 
Director, Mrs. Dorothy Klock, Broadcast at various 
times from Stations WNYE and WNYC, Brooklyn, N. Y. 
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manages to transmit civics into civic life. 
Invitation to Learning, planned--produced by the 
Columbi a Broadcasting System. Length: 30 minutes; 
Talent,. Dr. Lyman Bryson, Director. Broadcast 
5:30 to 6:00 P.M. on Sundays from Station WEEI, 
Boston, over the Col umbia Broadcasting System. 
An unusual discussion program. The presentation 
is informative and instructive, and the choice of 
categories, taking one into a number of relatively 
unexplored fields, is extremely varied. 
Meet the Press, planned--produced by Martha Roundtree 
Productions in cooperation with Mutual Broadcasting 
System, Inc. Length: 30 minutes; Talent, Albert 
warner (Moderator) and four reporters each week from 
nations' leading newspapers, interviewing most 
pr ominent person in the news that week. Broadcast 
10:00 to 10:30 P.M., EST., on Fridays over the Mutual 
Broadcasting System. 
This program evokes unprepared and revealing 
statements from men in public life without the sugar 
coating of a public relations blue-pencil and its 
appeal is mass rather than specialized. 
Mind Your Manners, planned--produced by the National 
Broadcasting Company. Length: 30 minutes; Script, 
Allen Ludden; Talent, Allen Ludden and a panel of 
six children (grammar and high school age); Director, 
Robert DuFour. Broadcast 9:00 to 9:30A.M., EST., 
on Saturdays from Station WTIC, Hartford, over the 
National Broadcasting Company. 
A lively, showman-like presentation of youth's 
everyday problems, handled in a practical manner by 
a panel of 'teen-agers who succeed in making the 
program appear fresh, spontaneous, and entirely 
their own. 
The Author Meets the Critics, planned--produced by 
Martin Stone. Length: 30 minutes; Talent, John K. 
M. McCaffery and selected authors and critics; 
Producer, Martin Stone. Broadcast on Sundays, 1:30 
to 2:00P.M., EST., over Station WNBC, New York City. 
An outstanding program combining literary value 
and timeliness with effective radio presentation. 
I 
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RA 14. The Catholic Hour, planned--produced by the National 
Broadcasting Company. Length: 30 minutes; Script 
and talent, various clergy and lay speakers of the 
Catholic faith. Broadcast Sundays, 6:00 to 6:30 
P.M., EST., from Station WNBC, New York, over the 
National Broadcasting System. 
Effective use of the radio as a medium for 
enriching the religious education of American 
listeners. "The catholic Hour 11 imparts a message to 
which the entire family may listen and from which 
it cannot help but benefit. 
I 
:I RA 15. The Greatest Story Ever Told, planned--produced by 
the Radio Program ProductiOn Company. Length: I' I
I' 
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30 minutes; Script and director, Henry Denker. 
Broadcast Sundays, 6:30 to 7:00 P.M., EST., from 
station WJZ, New. York, over the American Broadcasting 
Company. 
This program put~ ground under one's feet at a 
time when, generally speaking, the people's faith is 
being shaken and insecurity and uncertainty are 
gripping far too many~ To have the principles of 
eternal beauty and solid truth presented in such 
dynamic and telling fashion as they are in this 
program is the fundamental and sound approach toward 
making for betterment all around in the community. 
Commendation is in order therefore, to "The Greatest 
Story Ever Told" for the contribution that it con-
tinues to make in pro~iding not alone entertainment 
and better radio, but in aiding as well as in the 
promotion of a better citizenry. 
I RA ~6. The NBC University Theatre, planned--produced by the 
Public Affairs and Education Department of the 
National Broadcasting Company. Length: 60 minutes; 
Script, free lance writers; Talent, various critics, 
,I 
I 
editors, writers or teachers of English; Director, 
Andrew Love. Broadcast 2:30 to 3:30P.M., EST., on 
Sundays from Station KNBC, San Francisco, over 
the National Broadcasting Company. 
Excellent radio dramatizations of outstanding 
English and American novels, short stories and plays. 
The choice of works is varied, representative, and 
discerning. 
RA 17. You Are There, planned--produced by the Columbia 
Broadcasting System. Length: 30 minutes; Script, 
various; Talent, staff cast; Director, Robert Lewis 
Shayon. · Broadcast 2:30 to 3:00P.M., EST., on 
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Sundays from Station WCBS, New York, over the I 
Columbia Broadcasting System. 1 
I! 
I 
I 
Vivid portrayal of significant historical events. 
The productions are unfailingly interesting, care- 1 
fully documented, and presented with striking · 
originality. 
RECORDINGS 
1! Another instructional aid, the phonograph record, has I 
I 21 I increased in popularity until it is widely used. Generally 
1: speaking, nearly all the values of instruction by radio can 
II 
II be ascribed to instruction by phonograph records. Of course, 
ii the latter cannot bring news flashes and similar materials, 
II and perhaps they l ack a bit of the atmosphere of reality that 
ji a radio program induces. However, they can bring music, 
Ill addresses, textual materials, and particularized instructional 
li ,I lessons just as effectively as the radio and, in some instances 
'I 
even more so. In speech correction and common errors as in-
correct phrasing, long pauses, unnecessary words, and repeti-
tions are easily noted, and the student can work for 
improvement. 
21 An interesting account of the "cerebrograph," a 
phonographlike device that teaches while the individual is 
asleep, will be found in the American Magazine, for May, 1948, 
under the title "Learn While You ISieep; Sleepeducator or 
Cerebrograph." · 
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*RA l. A Tale of Two Cities; Order Number, DA696 (DA29253-
29~.--Narr.ated by Ronald Coleman. American Book 
Company, 88 Lexington Avenue, New York 16, New York. 
$3.85. 3--12 inch records: 6 sides. Playing time 
30 minutes. Teacher's Guide. 
RA 2. American Bird Songs; Service Department, P-F 
National Audubon Society, 1000 Fifth Avenue, New 
York, New York. $6.50. 
RA 3. Constant Invader Themes; National Tuberculosis 
Association, 736 South Sixth Street, Springfield, 
Illinois, $2.50. 
Four 12-minute radio programs on the menace of 
Tuberculosis. 
RA 4. Electronics at Work; School and Service, Westipghouse 
Electric Company;-j06 Fourth Avenue, P. 0. Box 1017, 
Pittsburgh 30, Pa. $8.00. 
*RA 5. 
Six transcribed 15-minute radio programs on 
electronics, especially prepared for classroom use 
with the advice and guidance of Mr. George Jennings, 
Director of Radio Council, Station WBEZ, Chicago; 
Dr. Maurice V. Ames, Supervisor of Science, New York 
City Schools; and Dr. I. Keith Tyler, Director of 
Radio Education, Ohio State University. 
Hamlet; Order Number, DAU 7 (90024-90025); 
Soliloquies by John Gielgud. American Book 
88 Lexington Avenue, New York 16, New York. 
2--10 inch records: 4 sides. Playing time 
minutes. 
Company, 
$3.85. 
20 
*RA 6. Lost Horizon; Order Number DA 402. Narrated by 
Ronald Coleman. American Book Company, Lexington 
Avenue, New York 16, New York. $3.85. 3--12 11 
records: 6 sides. Teacher's Guide. Playing time 
30 minutes. 
*RA 7. Moby Dick; Order Number, DA 401 (DA2918l-29184). 
Read oy-charles Laughton. American Book Company, 
88 Lexington Avenue, New York 16, New York. $4.85. 
3--12 inch records: 6 sides. Playing time 30 mins. 
Teacher's Guide. 
*RA 8. No Man Is an Island; Order Number, A 439 (29200-
2920Iil".-Read by Orson Welles. American Book 
Company, 88 Lexington Avenue, New York 16, New York. 
$5.85. 5--12 inch records: 10 sides. Playing time 
per record side 5 minutes. Teacher's Guide. 
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RA 9. 
*RA 10. 
Our Common Heritage; Order Number, A536 (40030-
~37). Readings by Bing Crosby, Brian Donlevy, 
Walter Houston, Frederic March, Agnes Moorehead, 
and Pat O'Brien. American Book Company, 88 Lexington 
Avenue, New York 16, New York. $10.00. 8 --10 inch I' 
records: 16 sides. Playing time per record side i 
4 minutes. 
Readings from the Bible by Charles Laughton; Order 11 
Number DUI5==la;- American Book Company, 88 Lexington l1 
Avenue, New York 16, New York. $2.00, each. 
Garden of Eden (Genesis: 2--3) 
DU 15 (90038) 
The Fiery Furnace (Daniel: 3) 
DU 16 (90039) 
Noah's Ark (Genesis: 6--9) 
DU 17 (90040) 
David and Goliath (Samuel: 17) 
DU 18 (90041) 
1--12 inch record each; 2 side~. 
Playing time 10 minutes each. 
RA 11. Rip van Winkle; Order Number, DA432 (DA40003-40004). 
Walter Houston as Rip van Winkle. American Book 
Company, 88 Lexington Avenue, New York 16, New York. 
$2.50. 2--10 inch records: 4 sides. Playing time 
12 minutes. Teacher's Guide. 
RA 12. Popular Music from Argentina, Brazil, Colombia, 
Chile, Cuba, Ecuador, Guatemala, Paraguay, Peru, 
Puerto Rico and Venezuela. Department of Cultural 
Affairs, Pan American Union, Washington 6, D. c. 
Free. 12 inch records: 2 sides. Playing time per 
record side 5 minutes. Teacher's Guide. $3.00. 
RA 13. Symphony Orchestra Woodwinds; Order Number, A91 
(23120-23123). Played by Decca Little Symphony, 
Directed by David Mendoza. American Book Company, 
· 88 Lexington Avenue, New York 16, New York. $3.75. 
RA 14. The Cask of Amontillado; Order Number, DA479 
(DA4TIUI94~20). Narration by Sydney Greenstreet. 
American Book Company, 88 Lexington Avenue, New York 
16, New York. $2.75. '2--10 inch records: 4 sides. 
Playing time 12 minutes. Teacher's Guide. 
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15. The Children's Hour; Order Number, A434 (23525-
~27); Longfe!IOW's poems read by Donald Crisp; 
Music originated and directed by Victor Young. 
American Book Company, 88 Lexington Avenue, New York 
16, New York. $3.00. 
3--10 inch records: 6 sides. Playing time per 
record side 4 minutes. Teacher's Guide. 
II *RA 
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16. The Lonesome Train; Order Number, DA365 (DA29139-
29I41). American Book Company, 88 Lexington Avenue, 
New York 16, New York. $2.75. 3--12 inch records 
six sides. Playing time 30 minutes. Teacher's 
Guide. Read by Brian Donlevy. 
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17. The Man Without a Country; Order Number, DAU3 
(DAU9UIT13-90014)7 Narrated by Bing Crosby. American 
Book Company, 88 Lexington Avenue. New York 16, 
New York. $4.85. 2--12 inch records: 4 sides. 
Playing time 20 minutes. Teacher's Guide. 
18. The People, Yes; Order Number, DA273 (DA29114-29116). 
Carl Sandburg-in a recital from his book. American 
Book Company, 88 Lexington Avenue, New York 16, New 
York. $3.85. 3--12 inch records; 6 sides. Playing 
time 30 minutes. Teacher's Guide. 
*RA 19. The P.ied Piper of Hamelin; Order Number, DA450 
(DA4UOIIT-4oo11):- American Book Company, 88 Lexington 
Avenue, New York 16, New York. $2.75. 2--10 inch 
records: 4 sides, playing time 12 minutes. Teacher' . 
Guide. 
RA 20. The Snow Goose; Order Number, DA386 (DA29158-29160). 
Narration by Herbert Marshall. American Book 
Company, 88 Lexington Avenue, New York 16, New York. 
$3.85. 3--12 inch records; 6 sides. Playing time 
30 minutes. Teacher's Guide. 
RA 21. Treasure Island; Order Number, DA409 (DA29178-29180) 
Narration by Thomas Mitchell. American Book Company, 
88 Lexington Avenue, New York 16, New York. $3.85. 
3--12 inch records: 6 sides. Playing time 20 
minutes. Teacher's Guide. 
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RA 22 . "Radio Scripts" Catalogue. (Issued by the Children's 
Theatre Staff of the Junior Leagues of America, 
Waldorf-Astoria Hotel, N. Y., 1949). $.15. 
RA 23 . "The Pied Piper Broadcasts," (H. W. Wilson Company, 
950-972 University Avenue, New York 52, New York). 
$2.25. 
Dramatization of Children's stories with pro-
duction notes and music appendix. 
RA 24. "School Radio Scripts"--Program and Preparation 
Bulletins. Department of Information, National 
Broadcasting Company RCA Building, Radio City, 
New York 20, New York~ $1.00. 
RA 25. "Airlanes to English;" Department of Information, 
National Broadcasting Company, RCA Building, Radio 
City, New York 20, New York. $1.00. 
Development of "speech personality" through the 
study of radio techniques. Designed for high 
schools. 
RA 26. "Classroom Radio Production," Ver Halem Publishing 
Company, 30 Beach Boulevard, Hollywood, California, 
1948. $1.00. 
RA 27. "Radio, Your Station, and You;" Association of the 
Junior Leagues of · America, Waldorf-Astoria Hotel, 
New York, New York, 1945. $.40. 
RA 28. ''High School Workshop in Cleveland;" Federal Radio 
Education Commission, Washington, D. c. Free. 
Scripts by students written while studying 
radio. 
RA 29. "Recreation;" Boys Life Magazine, Boy Scouts of 
America, 315 Fourth Avenue, New York 10, New York. 
Free. 
RA 30. "Recreation;" Child Life Magazine, l East 42nd 
Street, New York 17, New York. Free. 
RA 31. "On the Air;" Samuel French, Incorporated, 25 West 
45th Street, New York 19, New York. $2.00. 
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\i NOTE: Radio Script Exchange, United States Office of Education 
washington, D. c., publishers catalogs of scripts which 
are available on loan to teachers. I' 11 
1: 
II 
li 
II 
II 
,I 
"How To Use Radio in the Classroom" and other booklets 
sent on request. National Association of Broadcasters, 
washington, D. c. 
I: *RA 1. 
1 A Tale of Two Cities American Book Company 
88 Lexington Avenue 
New York 16, New York 
I DA~(DA2~3-29255), $3.85. 
J
1 
Narrated by Ronald Coleman 
tl 
I 
Physical Description: 
3--12 inch records: 6 sides. 
I Playing time 30 minutes. Teacher's Guide. 
Educational Value: 
The varied characters of the immortal story by Charles 
Dickens are brought to life vividly in this recording. 
Ronald Coleman portrays Sydney Carton, the young 
lawyer who gives his life in order to save another from death 
during the French Revolution. Here, in all their fury, are 
the great forces of history as they affect the lives of 
others. Coleman uses the power of his dramatic talents to 
help the listener appreciate the nobleness of man's gesture, 
! bringing life to both history and literature. 
I 
II As students of the junior and senior high school listen 
1: to this recording, they will experience the combined impact 
II of history and literature--presented in dramatic media. 
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I Hamlet 
DAU 7 (90024-90025), $3.85 
Soliloquies by John Gielgud 
Physical Description: 
2--10 inch records: 4 sides. 
Playing time 20 minutes. 
1 Educational Value: 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
How important and thrilling it will be to high-school 
students to have a famous Shakespearian actor read Hamlet to 
them! The seven soliloquies as read by John Gielgud are 
interpreted with power and feeling. The sustained quality of 
his reading is recognized more clearly when the speeches are 
considered individually within the structure of the play. 
On these records, Gielgud brings life and meaning to the 
timeless words of Shakespeare. 
The following soliloquies are included: 
0, that this too too solid flesh. 
0, all you host of heaven. 
0, what a rogue and peasant slave am I ... 
I will tell you why •. 
To be, or not to be •. 
How all occasions do inform against me ••. 
What is he whose grief bears such an emphasis? 
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' *RA 6. 
I. Lost Horizon 
111 
DA402 (DA29188-29190), $3.85 
Narrated by Ronald Coleman 
. Physical Description: 
3--12 inch records: 6 sides. 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
Playing time 30 minutes. Teacher's Guide. 
, Educational Value: 
Here is an excellent illustration of skillful script 
adaptation which can be effectively used in junior and senior 
1 high-school classes in English. 
Shangri-la with its mystery has been famous since James 
Hilton created it in his novel, Lost Horizon. In this dramatic 
1 adaptation, the narration, the musical background, and sound 
effects are blended skillfully in the recording to keep the 
realness of the characters in the mystic setting _of the 
' original story. 
*RA 7. l Moby Dick 
I 'D"AAi1Jl "'"Ti5A29181-29184), $4.85. 
: Read by Charles Laughton 
Physical Description: 
3--12 inch records: 6 sides 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
Playing time 30 minutes. Teacher's Guide. 
I Educational value: 
i 
i This is a lively narration of the time-honored story 
1 of Mel ville's Moby Dick. 
I 
II 
I 
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Charles Laughton portrays the famous sea captain, Ahab, 
dramatically. The supporting cast makes lifelike the · rabble 
of the seafaring crew. Sound effects and music do much to 
create a natural setting and mood to complement this popular 
story. 
High school students of literature who struggle with 
Captain Ahab in his life-and-death pursuit of the monstrous 
Moby Dick, will feel the strength of the elements of the 
mighty sea emerge with a renewed interest in books worth 
reading. 
Teachers will find this recording not only an interest-
arousing agent, but a stimulating one in the various art-
language activities. 
*RA 8. 
No Man Is an Island 
x-4~(292TIIT-292d4), $5.85 
Read by orson Welles 
Physical Description: 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
5--12 inch records: 10 sides. 
Playing time per record side Teacher's Guide. 
5 minutes. 
Educational Value: 
As the title implies, no man is an island unto himself 
and the speeches here recorded bring out the theme of man's 
interdependence from the time of Pericles to the present. The 
clear diction and expression of Orson Welles' reading adds to 
II 
II 
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the understanding of the ideas and to their implications for 
today. 
With junior and senior high-school students, the 
r 
records can be useQ individually or as a unit. They can be 
1
1 studied in relation to the historical period when the speech 
!! 
1 was presented originally. The records provide basic material 
/I 
In the area of oral communication 
l
ij for problems in democracy. 
the recording illustrates principles of public speaking. 
;, 
II 
li *RA 10. 
,I Readings from the Bible 
II (DU 15--l~$2.'LJO eacfi. I Read by Charles Laughton 
Physical Description: 
1--12 inch record each: I I 
I 
Playing time 10 minutes each. 
I Educational . Value: 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
2 sides. 
I Charles Laughton brings to his interpretation of the 
Bible the same talent and enthusiastic vigor which he displays 
113 
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II on the stage and screen. In his reading of the familiar texts, 
he combines his dramatic power with true scholarship. He 
brings a fresh interest and understanding to Bible stories to 
1 give them renewed life and power. Mr. Laughton's intensity of 
I/ manner and complete identification with the characters make 
I these readings a new experience. 
II 
II 
II 
II 
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~: ., *RA 16. 
The Lonesome Train 
DA375 (DA29139-29141), $2.75 
Narrator, Earl Robinson 
Ballad Singer, Burl Ives 
II 
Jeffrey Alexander Chorus 
Lyn Murray Orchestra 
J Physical Description: 
I 3--12 inch records; 
Playing time 30 minutes. 
Educational Value: 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
6 sides. 
Teacher's Guide. 
The strength, the weaknesses, the sorrow, the gaiety--
all the rich emotional qualities developed in a people emerg-
ing from a national war tragedy--are expressed richly in this 
musical legend. 
Teachers of both junior and senior high-school groups 
will find a wealth of material in this collection. They may 
use it in the teaching of an historical period, as a stimula-
tion for creative expression, and in a music-appreciation 
study of the American ballad. Here are combined the talents 
of dramatic artists, the ballad singer, the chorus, and the 
orchestra to bring a stirring rendition of the depth and 
mixture of feelings as expressed by this people shocked by the 
death of the martyred Lincoln. The solemn procession of the 
"lonesome train" initiates the depth of feeling and the mood; 
variety in the presentation of the reactions of a people off-
sets this mood dramatically, lifting it from the realm of the 
funeral march into effective historical expression. 
*RA 18 
The People, Yes 
DA213 (DA291~29116), $3.85 
carl sandburg in a recital from 
his book. 
Physical Description: 
3-12 inch records: 
Playing time 30 minutes. 
Educational Value: 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
6 sides. 
Teacher's Guide. 
High-school teachers interested in presenting Carl 
Sandburg to their classes will find valuable material in these 
records. They make possible a much more realistic study of 
this author. By listening to the recording of his voice, 
his own individualistic style of interpretation, students can 
more fully understand the personality of the man, recognized 
as a rugged interpreter of rugged Midwestern living. 
For the teacher of democracy Sandburg is truly a voice 
of the people, speaking their principles and ideals. 
*RA 19. 
The Pied Piper of Hamelin 
DA45ntTDA400l0-400ll), $2.75 
Physical Description: 
2--10 inch records: 
Playing time 12 minutes. 
Educational Value: 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
4 sides. 
Teacher's Guide. 
Browning's poem is recreated when Ingrid Bergman por-
trays the people of Hamelin. This recording is usable both for 
story and for oral interpretation in junior high school. 
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CHAPTER IV 
SUMMARY AND SUGGESTIONS FOR FURTHER STUDIED 
The purpose of this study was to determine the avail-
ability of non-projected multi-sensory aids for the enrichment 
of the con t ent of Oral and Written Communication in secondary 
II schools. The study will serve as a partial answer to three 
J: basic questions: 
II 
1. What non-projected multi-sensory aids are 
available for the enrichment of the content 
of Oral and Written Communication in 
secondary schools. 
2. Where may these aids be obtained? 
3. What pertinent information is available, 
which will enable teachers to make a wise 
choice of material s? 
II 
1 Several methods were utilized in the location of 
!sources of multi-sensory aids. Most important was the exam-
!l ination of the bibliographies in the (1) English Journal and 
1\ (2) Educational Screen. Next in importance was the informa-
l: tion obtained from the appendices of the audio-visual texts 
•I 
listed in the Bibliography-Appendix. Additional sources were 
obtained from visits to local school supply houses, from dis-
1 
l cussions with teachers, and from general professional 
I 
jmagazines. 
,I 
I 
I 
I 
I 
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The writer does not mean to imply that the use of 
certain or many aids in teaching necessarily makes for 
excellent instruction. However, both previous research and 
the information revealed in this study, indicating that direct 
or vicarious experience is the best source for enriching the 
content of communication, justify the use of aids or devices 
in providing content for Oral and Written Communication in 
secondary schools. 
Summary. The non-projected multi-sensory aids (or sets 
of aids) presented in this report are distributed in the 
following manner: 
34 booklets 86 posters 
163 charts 212 pictures (still) 
15 exhibits 17 radio programs 
42 maps 10 radio scripts and plays 
5 models 21 recordings 
Reports of this nature can not be inclusive . However, 
sources from which materials were obtained in this study 
indicate that there is much available material which can be 
utilized to enrich the content of Oral and Written Communica-
tion in secondary schools. The greatest problem is the 
training of teachers to utilize and evaluate the wealth of 
available materials. The effective use of materials is more 
important than the search for a multitude of new and varied 
117 
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materials. 
Suggestions for further studies. The following 
suggestions for further studies may be beneficial: 
1. A study of the frequency of use and relative 
value of specific aids for providing content 
for oral and written communication. 
2. Studies in the relative success in teaching 
communication of teachers using non-projected 
aids would be meaningful to support the 
evidence found in this study. 
3. Compilation of an annotated bibliography of 
films, filmstrips and .slides for enriching 
the content of communication. 
4. Studies to determine effective methods of 
using non-projected aids. (Information is 
especially needed about the use of booklets, 
charts, and still pictures). 
5. Construction of teaching units with provisions 
for and illustrations of the use of specific 
multi-sensory aids. 
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II A. BOOKS 
'I 
1
1
1
1
! Adams, Sir John, The Teacher's Many Parts , Los Angeles: Ivan 
Deach , Jr. Publishing Company , l932. 250 pp. 
Describes how the resourceful teacher, as an observer 
and guide of pupil growth, helps pupils find better ways 
to solve their problems. 
I 
11 Comenius , John Amos, The Great Didactic, London: Adam and 
l
!i Charles Black, 1B96'. 537 pp. 
A search to find a method of instruction, by which 
teachers may teach less , but learners may learn more; by 
IIi which schools may be the scene of less noise, aversion, 
and useless labour , but of more leisure, enjoyment , and 
solid progress; and through which the Christian Community 
may have less darkness, perplexity , and dissension , but 
on the other hand more light , orderliness , peace, and 
rest. 
Comedies of Aristophanes viz The Clouds , London: Lockinglon, 
Allen and Company , 1812.--o03 pp. 
The Comedies of Aristophanes, written satirically by 
Aristophanes. 
Curtius, Ernest , The History of Greece, Vol II , New York: 
c. Scribner ana-company , IE71. 428 pp. 
Treats the history of Greece and her influence upon her 
surrounding countries. 
Dakin, Dorothy, How to Teach High School English. Boston: 
D. c. Heath and-company ,-r§44. 592 pp. 
This book is the result of Miss Dakin's own gropings 
toward satisfying teaching procedure and of the many 
questions asked by her pupils . 
Dale , Edgar, Audio-Visual Methods in Teaching. New York: 
The Dryden Press, 1946. 546 pp. Illustrated. 
Audio-visual textbook and teacher's handbook. Discusses: 
theory , types, classroom applications , administration, 
evaluation, and production of audio-visuals. 
120 
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, Motion Pictures in Education: A Summary of the 
----~L~i~t~e~rature. New York:--H. W. Wilson Company, 1958-.--
303 pp . 
A report on the investigation of several methods of 
integrating films with the curriculum. Established the 
value of adequate preparation and follow-up. 
Dent , Ellsworth C. , The Audio-Visual Handbook. Chicago: 
Society for Visual Education, Inc., 1946. 277 pp. 
Illustrated. 
For educators, in-service and student teachers . Describes 
status of audio-visual instruction, types of visual-aids 
and use, organizing the audio-visual service, sources of 
materials, equipment, and information. 
Dewey, John , Democracy and Education. New York: The 
Macmillan Company, 1937. 434 pp. 
A discussion connecting the growth of democracy with the 
development of the experimental method in the sciences, 
evolutionary ideas in the biological sciences, and the 
industrial reorganization, and is concerned to point out 
the changes in subject matter, and method of education 
indicated by these developments. 
1
1 
Durrell, Donald B., "Caring for Individual and Group Needs,n 
The Forty-third Yearbook, Part II: Nat ional Society for 
1
11 tFie Study of Education. Cii'Ieago: Department of Educatfo 
University-or Chicago , 1944. 255 pp. 
1 A study explaining how effective instruction in language 
I
' arts depends largely upon adaptation of instruction to 
the particular needs of the pupils. 
Fern, George H. , and Eldon B. Robbins, Teachin~ With Films . 
Milwaukee: Bruce Publishing Company, 194 .--r46 pp. 
For the inexperienced, a concise handbook on the use of 
projected visual aids, with special emphasis on t heir 
application to industrial arts and vocational education. 
Haas, Kenneth B., and Harry Q. Parker, Preparation and Use 
of Visual Aids. New York: Prentice-Hall, Inc-.-,-1g4D. 
224 pp. 
Deals with techniques and methods in preparing audio-
visual aids. Primarily concerned with the training of 
commercial personnel . 
i 
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Hatf ield, W. Wilbur and others, An Experienced Curriculum in 
English: A Report of the Curriculum Commission of the-
N. c. T. E7 New York:--n. Appleton-Century Company~935. 
323-pp7 -
An out l ine of work in English from the kindergarten to 
college to be regarded as illus trative , an exposition of 
important curriculum principles through their system-
atic application. 
Herodutus, History of Herodutus, London: George Bell and Sons, 
1879 . 738 pp.-
The main object of t his history was to record the great 
Persian war of invasion. The extensive introduction ex-
plains and traces the growth of Persia from a small 
subject kingdom to a vast commanding empire. Something 
is said regarding the histories of Egyp t , Babylon , 
Assyria, Media and other surrounding countries forming 
part of the empire. We are told about the people, 
commerce, arts, religious beliefs and revolutions , as 
well as how the great pyramids of Egypt were built. 
Herzberg, Max J., Radio and English Teaching. New York: 
D. Appleton-Century Company , 1941. 246 pp. 
Collection of articles on the place of the radio in the 
classroom and in modern life. Partial Contents: The 
~ background of radio; History and problems of educational 
broadcasts; English and radio; Radio in education: a 
bibliography of publications and of sources of useful 
materials. Bibliography. 
I 
I 
1: 
I 
Hoban, Charles F., Charles F. Hoban, Jr., and Samuel B. 
Zisman, Visualizing the Curriculum. New York : The Dryden 
Press, Inc., l937. 30'0 pp. Illustrated. 
Basic information on all types of instructional aids and 
their use. For teacher-training institutions , admin-
istrators, and classroom teachers. Includes biblio-
graphy. 
Kilpatrick, William Heard , Education for a Changing Civil-
ization. New York: The Macmillan Company, l936. 143 pp. 
Defines the goal of education as a continuation and en-
richment of this life process by better thought and act . 
Education is in life and for life. Its goal is external 
in the process. Such a goal is the only one that fits 
a growing world. Continued growing is its essence and 
end. 
~--~~fl============================================~F====== 
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I 
Kingsley, Howard L., The Nature and Conditions of Learning . 
New York: Prentice -Hall , Inc., 1946. 579-pp. 
This book contains descriptions, interpretations, and 
applications of experiments which deal with the educa-
tional process. 
Locke, John, An Essay Concerning Human Understanding. Oxford: 
Clarendon-Press, l924. 624 pp. 
A treatise on the mind in its endeavor to perceive clear 
and distinct ideas . 
,,, 
.!11cKee, Helen, Audio-Visual Aids. New York: 
\ Company, 194~. 32 pp. 
!\ Defines, describes and illustrates use 
American Book 
of the various 
visual-aids in the classroom. 
II 
l'i Mills, John R., and Charles R. Spain , Audio-Visual Aids in 1 the Armed Services: Implications for American Education. 
11 Washington , D. C.: American CounciT""on Education, 1947. 
96 pp. 
Training techniques , materials, utilization, distribu-
tion , survey of research, implications for educational 
.I! 
I Mirrieless , Lucia B., Teaching Compositon and Literature. 
use. 
1\ New York: Harcourt, Brace and Company:-1948. 576 pp. 
The book throughout contains detailed discussion of ways 
1 and means of teaching mechanics and of quickening the 
interest of h igh-school boys and girls in writing and 
I 
in studying literature as a way of interpreting life. 
1!1 McKown, Harry C., and Aloin B. Roberts , Audio-Visual Aids to 
Instruction. New York: McGraw-Hill Book Company:-l9~. 
!I' A complete handbook for teacher and administrator on the 
I 
effective use of photographic and other sensory aids , as 
. well as teacher-training. Include s references; lists 
1J sources of material and equipment. 
'i 
1 Rousseau, Jean Jacques , Emile. Boston. D. c. Heath and 
:I Company, 1895. 157 pp., (translation by Eleanor V.forthing-
'11 ton). · 
I Contains the principal elements of pedagogy according to 1
1
. Rousseau . --All that can be required of a teacher is that 
1 
he shall have furnished his pupils with a sound and 
'j strong education, drawn from the sources of reason , ex-
perience, and nature; that he shall have prepared them to 
1
'\ learn to form judgments, to make use of their faculties, 
, to enter valiantly upon study and upon life. 
123 
Seeley, Howard F. , On Teaching English. New York: American 
Book Company, 1933. 39l pp. 
Teachers of English Composition will profit from the rich 
experience of the author and from his gift of expression. 
His work is an embodiment of those qualities of excell-
ence for which teachers would all have their pupils stri 
Smith , Dora V. , "Diagnosis of Differences in English," Thirty-
Fourth Yearbook of the National Society for the Study 
of Education. BIOomington, Illinois, Pubiic:SChool Pub-
lishing Company, 1935. 562 pp. 
English today is concerned, first of all , with the devel-
opment of ideas, the stimulation of thought , the exercise 
of powers of observation, appreciation, and interpreta-
tion of all the elements in one's environment about which 
one may wish to communicate with others or to commune with 
oneself. 
, Instruction in English, Bulletin Number 17, 
----~N~a-t~ional Surbey or-Education, Monograph Number 20, 
Washington , D. C.: United States Printing Office, 1933. 
117 pp . 
The teaching of English involves not only emphasis upon 
the mechanics of expression in English, but also the 
transfer of the skills acquired in them to all the ex-
pressional activities of life both within and without 
school. 
The Complete Works of Rabelais, Book I . New Yori: Random 
House, Inc., 1944. 137 pp. 
Rabelais starts in the first two Books to catch the 
popular ear with a fantastic tale of a family of giants; 
he makes this the occasion for exposing his views on 
education, on menkery, on lawyers and lawsuits; he weaves 
into the story allusions to his native country of Chinon 
and comically transforms the episode of a local quarrel 
about water-rights into the narrative of a military 
campaign. 
B. PERIODICAL ARTICLES 
Eames , Thomas Harrison, "The Ocular Conditions of 350 poor 
Readers , " Journal of Educational Research , XXXII (June, 
1938), 422 pp. --
Study to provide data on the eye conditions of a larger 
number of readers , all of whom had been examined pro-
fessionally by the same examiner, using standard , 
accepted methods. A study to determine the extent of eye 
troubles as handicaps to learning . 
124 
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Ginsberg, William, "Sound Recordings in the High School Eng-
lish Class ," English Journal, XXIX (March , 1940), 262 pp . 
The use of the sound-recording in the English classroom. 
Goudy , Elizabeth, and Noel , Francis W., "Evaluating Audio-
Visual Aids," The Business Education World , XXIV (April, 
1944), 482 pp.---
Suggests criteria for evaluating audio-visual aids. 
Hoke , Ernest, "Doing the Job With Non-Projected Visuals,ll The 
Educational Screen, XXV (April, 1946) , 224 pp. 
A Teachers College develops a unique llnon-book depart-
mentll and workshop t o produce, maintain and supply visual 
teaching materials. 
I 
1 Lyman , Rollo L., "The Enrichment of the English Curriculum,ll 
1 The English Journal, XXII (May, 1933), 436 pp. 
11 A program, which evern more widely in the past , individ-
1
! ualized educational experiences on the basis of pupils' 
I 
II 
!j 
II 
II 
II 
'I 
II 
I 
11 
needs below the eleventh, on the basis of pupils' inter-
ests above the tenth grade. 
Nurnberg, Maxwell, llimproving High-School Composition," The 
English Journal, XXXVI (May, 1947), 275 pp. ---
Explains the necessity for having heart-to-heart, mind-
to-mind discussion between teacher and student if com-
position is to improve. 
Renner, George F., ''The Map in Modern Education,'' Teacher's 
College Record, XL (May, 1939), 729 pp. 
Discusses the use of the map in modern education as an 
instructional aid which is a. symbol that yields rich 
understandings to the student and adult. 
Rowland, Virginia, "The Importance of English," The English 
Journal, XXXVII (December, 1948), 571 pp. ---
An argument for the need of more English teaching in all 
schools regardless of class and type. 
Thomas, Wendell, "The Stream of Perceptual Teaching," The 
Educational Screen, XVIII (November, 1939), 476 pp:-
A brief history of audio-visual instruction from ancient 
times to the present. An excellent str eam chart indi-
cates the many scientific discovery which contributed to 
modern methods of sensory instruction. 
125 
Thralls, zoe A., "The Selection and Use of Pictures," The 
Journal of Nat ional Education Association. XXI 
(November, l932), l53 pp. 
Discusses the selection of illustrative materials in 
terms of their educational suitability. A brief list 
of criteria is included. 
Trolinger, Lelia, "Evaluation of Still Pictures for Instruc-
tional Use," The Educational Screen, XVIII (March, April , 
May, 1939) , loo-pp.; 146 pp.; 178 pp. 
Summary of a survey to compile a set of criteria for the 
evaluation of pictures. Criteria fall into two cate-
gories --physical quality of the picture and educational 
suitability. 
Web er, Joseph J ., "Comparative Effectiveness of .Some Visual 
Aids in Seventh Grad e Instruction," The Educational 
Screen. Chicago, 1922, 131 pp. ---
The first major experimental study to determine actual 
benefits and disadvantages resulting from the use of 
multi-sensory aids. 
Wykoff, GeorgeS ., "The Object of Freshman Composition ," 
College English, X (March, 1949), 358 pp. 
A discuss1on of how the immediate objectives of freshman 
composition, depend both primarily and in the last 
analysis upon the milieu or climate or environment in 
which the composition teacher works. 
c . UNPUBLISHED THESIS 
II 
I 
I Alberti, Katherine , "Student Preferences in Written Composition 1 
Assignments in Grades Ten, Eleven and Twelve . " Un- I 
published Ed. M. Thesis, Boston University School of I 
Education, Bos ton , 1939, 32 pp. 
A survey of the preferences of students for certain forms 
of written assignments and t opic s of interest in grades 
ten, eleven and twelve, indicating that topics used in 
the assignments influenced the students' preferences 
more than did the forms. 
Curran, Mary Elizabeth , "A Study of the Sources Used to 
Provide Content for Written Co~position in Grade Ten in 
Massachusetts Public Schools.'' Unpublished Ed. M. Thesis, 
Boston University School of Education, Boston, 1949 , 
70 pp. 
II ~-Jll==============-=~==============~l 
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;\ Findings of this study indicate direct experience; 
,
1
i students' interests; and fiction to be best sources for 
1 the content of written composition. 
I 
I 
I
I Goss, Warren, "Evaluation of a Method for Teaching the 
1 
Imaging Process to Improve Descriptive Ability." 
'
i Unpublished Ed. M. Thesis, Boston University School of 
·1 Education, Boston, 1949, 68 pp. !~ A study testing the value of Ready's Workbook in eighth 
1 and ninth-grade classes in a Massachusetts public school. 
II 
1Johnson, Adelaide W., "Exercises in Using the Senses to Im-
prove the Content of Written Composition." Unpublished 
Ed. M. Thesis, Boston .University School of Education, 
Boston, 1947, 73 pp. 
The aim of every teacher of English Composition •.• to 
show the pupils that the material for communication 
,, should come from the pupils' own background and exper-
!1 ience. 
I IMcDonald, Catherine B., "Student Preferences in Written 
Composition Assignments in Grades Seven, Eight and Nine." 
Unpublished Ed. M. Thesis, Boston University School of 
Education, Boston, 1939, 72 pp. 
A study indicating that junior high school pupils' re-
sponse in written composition was dependent on their 
interest in topics as well as on the teacher's motiva-
ij tion of the situation. 
I! Nicholson, G. H., "Experimental Evaluation of the Results 
Obtained by Two Types of Composition Assignments." 
Unpublished Ed. M. Thesis, Boston University School of 
Education, Boston, 1939, 49 pp. 
A study of the effectiveness of two types of composition 
assignments given to two hundred and fifty tenth-grade, I college preparatory students in one school. 
I1 Ready, Wilhemina C., "A Method for Teaching the Imaging Pro-
1 cess to Improve Descriptive Ability." Unpublished Ed. M. 
i Thesis, Boston University School of Education, Boston, 
1949, 124 pp. 
ll 
II 
A workbook for improving the writing of description. 
These exercises were devised to stimulate the process of 
observation, reflection, imagination and expression. 
I 
!I 
Singer, Bernard, "A Descriptive Bibliography of Non-Projected 
Multi-Sensory Aids for the Teaching of Secondary Mathe-
matics," Unpublished Ed. M. Thesis, Boston University 
School of Education, Boston, Mass., 1946. 246 pp. 
A study to determine the availability of multi-sensory 
aids for the enrichment of secondary mathematics courses. 
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I' 
Boston Uni vers·i ty 
School of Education 
84 Exeter Street 
Boston 16, Mass. 
======----~ ==-==='- ---·-·-~l 
il Education Department 
1' Boston Museum of Fine Arts 
;, Boston 15, Massachusetts 
--- ---·--r 
I' Gentlemen: 
-1 At the present time I am engaged in compiling an evaluative 
' bibliography of audio-visual aids to the teaching of English co~ 
'! position, both oral and written, in high schools, for the De-
Ji partment of Education, Boston University. In order to make this 
'
: bibliography valuable to teachers and administrators, I hope to 
include pertinent information concerning aids which are current-
\! ly available. The study will serve as an answer to these funda- l 
: mental questions: What aids are available for the teaching of 
high school composition, and where may these aids be obtained 
and their cost, if any? 
I, This study can with your cooperation, be of great value to 
I'! the many teachers in the United states who are interested in 
1 furthering the development of aids for the teaching of composi-
jl tion. 
1 English composition has no content of its own. It per-
'j meates all instruction. Visual aids merely present materials-
I knowledge, concepts, and ideas - in literature, mathematics, 
II science, shopwork and other fields, so that they are more easily 
'
1
and clearly understood and appreciated. Therefore, I plan to 
I 
evaluate illustrated magazines, exhibits, travel, real and 
imaginery; bulletin boards, charts, flat pictures, graphs, maps 
!models, objects, post cards, specimens, phonograph records, 
!bulletins, transcriptions, posters, cartoons, clippings, stereo-
i scopes, stereographs, still pictures, booklets, and apparatus. 
'
: Each item will be briefly described as to suitability for teach-
i ing a specific concept, its cost, and the name of the company 
jl from which the i tern can be obtained. 
d 
II Please forward a catalog that describes each type of aid, 
II 
its cost, etc. that you produce and the aids which you might 
wish to include, to me at this address: 
I 
I P.S. 
Theodore H. Goodin 
School of Education 
84 Exeter Street 
Boston 16, Mass. 
, Please send all available 
li information on portfolio No. l ,! Elizabethan England 
I 
I 
l: 
I' 
I 
very sincerely yours, 
Theodore H. Goodin 
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The Alaska Steamship Company 
Educational Department 
Pier 42, 
Seattle 4, washington 
Aluminum Company of America 
818 Gulf Building 
Pittsburgh 19, Pennsylvania 
American Book Company 
88 Lexington Avenue 
New York 16, New York 
American Can Company 
230 Park Avenue 
New York 17, New York 
American Museum of Natural History 
Central Park West at 79th Street 
New York 24, New York 
Armour Packing Company 
Educational Department 
Chicago, Illinois 
Artext Prints, Inc. 
Westport, Connecticut 
Associated British and Irish Railways, Inc. 
9 Rockefeller Plaza 
New York 9, New York 
Association of American Railroads 
Transportation Building 
washington 6, D. c. 
Australian News and Information Bureau 
636 Fifth Avenue 
New York 20, New York 
131 
132 
I 
-=-=--lL.--=-"=--"==--~~-===--=~~--=-cc=~-=--==c=-======-=======#===== 
r II I 
I 
I 
I 
1\ 
II 
i' 
Boys Life Magazine 
Boy Scouts of America 
315 Fourth Avenue 
New York 10, New 
Bristol-Myers Company 
York 
Educational Service Department 
630 Fifth Avenue 
New York 20, New York 
The Brush Development Company 
3405 Perkins Avenue 
Cleveland 14, Ohio 
california Fruit Growers Exchange 
Sunkist Building 
Los Angeles 54, California 
Child Life Magazine 
1 East 42nd Street 
New York 17, New York 
Colonial Art Company 
1336-I338 N. W. First Street 
Oklahoma City, Oklahoma 
Creative Educational Society 
Mankato, Minnesota 
Denoyer-Geppert Company 
5235-59 Ravenswood Avenue 
Chicago 40, Illinois 
Federal Radio Education Commission 
washington, D. C. 
Samuel French, Incorporated 
25 West 45th Street 
New York 19, New York 
General Foods Corporation 
Igleheart Brothers, Inc. 
Evansville, Indiana 
General Mills, Inc., 
Department of Public Services 
Minneapolis, Minnesota 
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General Motors Corporation 
Educational Service 
Department of Public Relations 
3044 West Grand Boulevard 
Detroit 2, Michigan 
c. S. Hammond and Company 
305 East 63rd Street 
New York 21, New York 
Hershey Chocolate Corporation 
Educational Department 
Hershey, Pennsylvania 
Junior Leagues of America 
Waldorf-Astoria Hotel 
New York, New York 
Koppers Company, Inc. 
Pittsburgh 19, Pennsylvania 
Metropolitan Life Insurance Company 
New York 10, New York 
The Metropolitan Museum of Art 
The Lending Collections; 
Fifth Avenue and 82nd Street 
New York 28, New York 
National Association of Broadcasters 
washington, D. c. 
National Audubon Society 
1000 Fifth Avenue 
New York, New York 
National Broadcasting Company 
RCA Building 
Radio City, New York 
National Forum, Inc., 
407 South Dearborn Street 
Chicago 5, Illinois 
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National Geographic Society 
Administration Building 
Sixteenth and M Streets, N. W. 
washington 6, D. c. 
National Tuberculosis Association 
730 South Sixth Street 
Springfield, Illinois 
Newsweek 
Newsweek Building 
Broadway and 42nd street 
New York 18, New York 
Pan American Union 
Department of Cultural Affairs 
washington 6, D. c. 
The Perry Picture Company 
Malden, Massachusetts 
Planters Nut and Chocolate Company 
Wilkes-Barre, Pennsylvania 
Radio Corporat~on of America 
RCA Victor Division 
Camden 2, New Jersey 
Rand McNally and Company 
536 South Clark Street 
Chicago 5, Illinois 
Schroeder and Tremayne, Inc. 
500 North Commercial Street 
St. Louis, Mo. 
Scott, Foresman and Company 
New York 10, New York 
D. B. Smith and Company 
Utica 2, New York 
Swedish National Travel Office 
630 Fifth Avenue 
New York 20, New York 
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School and College Service 
United Air Lines 
80-E. 42nd Street 
New York 17, New York 
University Museum 
33rd and Spruce Streets 
Philadelphia 4, Pennsylvania 
United States Office of Education 
Washington, D. C. 
Ver Halen Publishing Company 
30 Beach Boulevard 
Hollywood, California 
Weber Costel l o Company 
12th and McKinley Streets 
Chicago Heights, Illinois 
Westinghouse School Service 
Westinghouse Electric Corporation 
306 Fourth Avenue 
Pittsburgh 30, Pennsylvania 
H. W. Wilson Company 
950-972 University Avenue 
New York 52, New York 
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Many schools are using this section in their Orientation cours~ s. It is well 
adapted for the 9th year regardless of type of school organization. The develop-
mental age of the student is approximately the same in any case. 
The· units are prepared for use in personal or group guidance situations. The 33 
charts and chapters lend themselves to one discussion per week throughout the· 
year. Students are likely to request two or more periods on some topics. 
"We'd love to go to school if we had books as interesting as this" were the 
words of students at Oak Park, Illinois who read the book prior to its pubtication. 
A teacher in Winter Haven, Florida writes: "Students frankly say that this book 
opens up a world they didn't know existed. I cannot praise this course too highly. 
It has done much to help the individual student understand himself and his 
surroundings." 
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High School Life 
Schooi Clubs and Activities 
Why Athletics? • 
My Teachers and I 
Hints on Studying 
Tests are Steps in Learning 
"·· ) 
How Important are Grades? ' 
Intelligence , 
Am I Getting My Time's Worth? 
School Rules · 
The Team 
My Opponent 
What Is School Spirit? 
The Role of the School 
Planning my High School C• pnl 
Our School Property :1 
Being a School Citizen 
Courtesy 
Etiquette 
Our Bodies Change 
Growing Normally 
Accepting Myself 
.Personality Grows 
My Family 
My Best Friend 
Beyond My Family 
My Groups 
Should I Get Work Experierke ~ 
Relaxation /,· 
Creative Activities i. I 
The Other Fellow 
What is Superiority? 
It's One World 
Title and Picture of Some Charts and Chapters in the Pe!"sonal Guidance Series of Charts ~sob c.; 
c.c 
